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FOREWORD

With one in three Caribbean women experiencing gender-based violence once in her life, we are
facingone of the most significant humanrights violations of our time. Member States in the English and
Dutch-speaking Caribbeanratified the Convention on the Elimination of All Forms of Discrimination
against Women (CEDAW), aglobal commitment to end discrimination against women. However, the
increasing rates of violence against women exacerbated by the COVID-19 pandemicreveal that our
efforts must be further enhanced. In addition, we need to bring about a cultural change to underpin
this legal commitment, with an emphasis on redefining masculinities and femininities to positively
transform gender relations, address negative gender norms and bring about change in patriarchal
power structures across the Caribbean.

Underlying traditional social norms still permeate all layers of society, leading to different forms of
inequalities throughout our political, economic, and social systems. Harmful stereotypical gender
roles canleadtoexclusion, discrimination and unequal opportunities for women. Likewise, traditional
gender norms thatimply arigid understanding of what it means to be aman or awoman can also be
drivers of violence against women and girls. Furthermore, it is essential to note that men and boys
are negatively affected by traditional gender norms and understandings of what it means to be a
man, sometimes leading to the expectation that men and boys should be “tough”, protectors or the
sole breadwinners. If we continue to teach our boys that crying means being weak, we reinforce
gender inequalities in our families and communities. There is a need to positively redefine notions
of masculinities by actively engaging mento support women’s equality while addressing challenges
men also face in relation to gender stereotypes.

To achieve the Sustainable Development Goals (SDGs) it is our distinct responsibility and duty to
sensitize, advocate and raise awareness of the importance of gender equality as akey to contributing
toamore peaceful,inclusive and sustainable society grounded on humanrights. With 63 per cent of
the Caribbean being under the age of 30, the young generation has a vital role to play as advocates
for gender equality.

In this context, UNESCQ, in partnership with the Institute for Gender and Development Studies of
the University of the West Indies (IGDS UWI), launched the Caribbean Sheroes Initiative, a sub-re-
gionalinitiative that aims to produce knowledge and enhance the skills of young people to promote
gender equality.

Renowned Caribbean experts and activists, alongside UNESCO and IGDS, have invested time

and effort to develop this educational material that intends to spark a conversation about gender
relations in our daily lives and to support young people in their journey of activism. It is our hope

that through this training manual young people will be able to obtain skills and knowledge that will

help them be advocates for gender equity in the Caribbean. Indeed, UNESCO recognizes youth as

a critical priority for Caribbean Small Island Developing States and as rights-holders and change-
makers that can contribute positively and actively to social transformations.

Thistraining manual provides tools and knowledge ontheimportance of challenging gender stereo-
types, addressing gender norms and different forms of discrimination for advancing the well-being

of everyone. The social and humansciences provide an avenue for reflection on dismantling harmful

norms and behaviours to support societal shifts and reimagine more equitable roles among men

and women.

*GBV in the Caribbean. UNWomen Caribbean. Available here.

Saadia Sanchez-Vegas, PhD
Director and Representative
UNESCO Cluster Office for the Caribbean


https://caribbean.unwomen.org/en/caribbean-gender-portal/caribbean-gbv-law-portal/gbv-in-the-caribbean

FOREWORD

The Institute for Gender and Development Studies is grateful for the opportunity to partner with
UNESCO for the Caribbean Sheroes Initiative which has inspired us aseducators and change agents.
It facilitated our reach to train young people. This is indeed our bread-and- butter work, but the
Initiative took us out of the confines of academic halls of teaching and learning and enabled us to
hit the ground as advocates and shapers of our evolving social order. The young participants were
enthusiasticand articulate; they were passionate about advocacy; they left us encouraged that they
would smoothly take the baton we held out to them and run to the finish.

I would like to thank UNESCO for their foresight and support of this project which bridges seasons
and generations.

It is difficult for some who were born into better times to understand the struggles which gener-
ated the privileges, which they now enjoy. When we were growing up in small villages, many of us

inimpoverished families, we could not easily envision that we would develop into effective societal

change agents; our voices would be heard far and near, our tiny island societies would have global

reach which far outstripped our minute size and economic challenges. This legacy project which

affords abackward glance for forward momentum is both timely and significant.

Inreality, the best way to honour (s)heroiclegacies is to ensure generational continuity. This project
is an acknowledgement that our Sheroes, renowned Caribbean gender and social justice activists
who contributed their time to the Sheroes Summer School and Regional Training, have runfast and
hard. They have made excellent progress. The next leg of the relay will be run most effectively by an
energized and equipped new generation.

| encourage all whowould use this valuable training manual not to let the many societal issueswe are
yet toresolve, blind you to the strides that we have made as tiny islands in a shattered archipelago,
still bearing the scars of our painful beginnings. Let us celebrate the victories and even more so, the
journey which has brought us here.

Although the global climate is growing darker, our young activists have come to your time carrying
the genetic makeup of overcomers. The inspirational narratives that are reflected in this material
speak of adversity, struggle and transcendence. It is a most valuable knapsack of tools. | encourage
every user to strap it on and run well.

Professor Paula Morgan
University Director, Institute for Gender and
Development Studies Regional Coordinating Unit

The University of the West Indies




BACKGROUND

The Caribbean Sheroes Initiative is a joint project of
UNESCO and the Institute for Gender and Develop-
ment Studies Regional Coordinating Office (IGDS-RCO),
University of the West Indies aimed at producing knowl-
edge and strengthening skills among young people to
promote gender equality. The Initiative also honours
Civil Society Organizations that championwomen’srights
and gender equality.

This Initiative is significant because the Caribbean
continues to be affected by high rates of gender-based
violence wherein approximately oneinthree Caribbean
women will be a victim of gender-based violence in her
lifetime. Despite the ongoing work of individual activists
and organizations, social norms, political and economic
systems remain entrenched in patriarchy and historical
and colonial experiences which undermine the autonomy
and well-being of women, girls, and other gender and
sexual minorities.

In 2021 UNESCO and the IGDS launched a Caribbean
Sheroes Initiative Resource document that both cele-
brated Gender Equality Champions and collated their
wisdom, tools,and methods for advancing gender equality.

That knowledge is interwoven into this
manual as inspiration and best practice.



What is the Training Manual for Youth-led Organizations
on Gender Equality, Development and Advocacy?

The Training Manual for Youth-led Organizations on Gender Equality, Development and Advocacy is a five-session
interactive mentorship and training curriculum.

The curriculum targets activists between the ages of 18 and 30 that are involved in Civil Society Organizations
and/or youth-led organizations in the Caribbean. It builds key competencies to support and promote the United
Nations Sustainable Development Goal 5 whichis “Achieve Gender Equality and Empower All Women and Girls”.
Materialinthis curriculumisdrawn fromthe UNESCO Caribbean Sheroes Toolkit for Civil Society Organizations,
ongoingresearch in gender, and best practices used by leaders in advocacy.

Thecurriculumisdesigned with afocus oninteractivity, applicability, and clear monitoring and evaluation of growth
and learning. As such, modules contain appropriate assessment tasks, pedagogical support, and resource docu-
ments situated within a training schedule that builds from the first session to the last. Participants are provided
with multiple opportunities to undertake mock advocacy work as well as guidance for building strong regional
advocacy networks.

GOALS & OBJECTIVES

The Caribbean Sheroes Initiative seeks to highlight the work of individual women and women-led organizations
who have advanced gender equality in the Caribbean.

The Goals and Objectives of the Training Manual for Youth-led Organizations on Gender Equality, Development
and Advocacy are:
¢ To provide young advocates (aged 18-30) with basic knowledge about gender, gender mainstreaming, femininities

and masculinities, and advocacy so they are grounded in both the scholarship and practicum of advocacy.

® Toconnectyouth advocates sothey canjoinforcestojointly address common challenges and share best practices.

® To equip youth advocates with the tools and skills that are necessary to develop and effectively implement an
advocacy campaign.

® They create aspace for youth advocates to define and develop advocacy campaigns that align with their interests
and the needs of their communities.



https://indd.adobe.com/view/7292fcd2-166a-4766-8b3a-d8d3f934317a 
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PRE=-TRAINING ACTIVITY:
THIS IS ME WORKSHIEET

TIME 30 Minutes

This Is Me Worksheet and Electronic Device.

RESOURCES OR
This Is Me Worksheet (Printed Copy) and Pen/Pencil.

By the end of the session participants should be able to:

Construct atimeline of their most formative and unexpected
LEARNING OUTCOMES life experiences.

Evaluate which parts of their life’s story will be useful for
personal advocacy.

INSIIR NI @S

Prior to the start of training, share the This Is Me worksheet in Appendix 1 with participants. Ask them
to set aside about 30 minutes where they will not be disturbed to work on the sheet. If it helps, they can

play music and create arelaxed atmosphere. The point of the exercise is for them to reflect on their life’s
experiences and to see how much they have accomplished and survived. Also, tounderstand the experiences
and encounters that have shaped them and how those personal experiences can be used in advocacy.

Ask participants to bring their This is Me worksheets to Session 1.




MODULE 1

ADVOCACY AND YOU(TH)

TIME 3 Hours

Completed This Is Me Worksheet

Video - Chimamanda Adichie - The Danger of a Single Story.
RESOURCES Available here.

Video - We Do It Together/Paradigm Shift - Author Unknown.
Available here.

* Tedtalks: Chimamanda Adichie--the Danger of a Single Story, The Danger of a Single Story
(TED, 2009)

By the end of the session participants should be able to:
Explain the meaning of advocacy and why it is important.

Assess the level of development in their communities using
the 5 Pillars.

Apply the concept of a Paradigm Shift to their advocacy.
LEARNING OUTCOMES

Explain the purpose of SDG5.

Analyse their own motivations for advocacy.

Assess personal barriers to advocacy and how to overcome them.

Evaluate the impact of personal experience on who they are today.

Select the parts of their personal story that are useful for advocacy.

« GENDER EQUALITY CHAMPION -

JOAN FRENCH ON ADVOCACY

The student started to cry, and | jumped up and chastised the teacher in front of the class. She
told me to leave her class. | was summoned to the principal’s office, and | told them exactly what

happened. They could not openly side with me, but | received no sanctions and, mysteriously,
after ashort while that teacher was no longer teaching at the school.

Joan French is a Gender Activist and Founding member of the Caribbean Association
for Feminist Research and Action



https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_story?utm_campaign=tedspread&utm_medium=referral&utm_source=tedcomshare
https://www.linkedin.com/posts/oladele-j-akinyemi-72b17642_this-got-me-thinking-the-power-of-positive-activity-6808225303257870337-Q4l9
https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_story?language=en.

WIHAT IS ADVOCACY?

Activity: Icebreaker - What Is Advocacy

INSTRUCTIONS:

Engage the participants in a discussion about the meaning of advocacy. Highlight the areas in their

lives where they have engaged in advocacy but may not have realised what they were doing. Use the
discussion prompts below to guide the conversation.

DISCUSSION PROMPTS:
In your own words, what is advocacy, and why is it important to you?
What is your earliest memory of fighting for something or someone or yourself?

DEFINITION:

Advocacy = A Call for Change + The Voice of Those Who Want The Change + Evidence’

ADVOCACY ISABOUT:

Giving people a voice or amplifying their voices about issues that affect them.
Building evidence on what needs to change and how that change can happen.
Positive change in society towards greater social justice and equality.
Influencing people with power and changing how they think and act.

* James Edleston et al., The Education We Want: An Advocacy Toolkit (Plan International, 2014)

WHY YOU(TH) ADVOCACY?

Activity: Icebreaker - What Is Advocacy

INSTRUCTIONS:

Ask participantstorespond tothe questions below using only the chat feature, OR you may use a pop-up

survey. After each set of responses, facilitate a discussion about their answers using the discussion
prompts.

***|f there are participants who have barriers such as language or literacy, this activity can be amended to include spoken responses.

AGREE OR DISAGREE:

Adults are aBIG barrier to youth advocacy.

Young people don’t know what they want.

When youth and adults collaborate, the advocacy is better.

Adults need to take the lead in creating space for youth advocates.
Itisimpossible for youth advocates to do a good job without adults.

As participants answer these questions, use the discussion prompts to dig a bit deeper.

DISCUSSION PROMPTS:

What are some issues that are important to young people in your country or community?

Are there any youth advocates or youth-led initiatives that you admire and why?

Why is it important for youth to advocate and why?

What personal barriers do youth advocates face? Self-doubt, trauma, shame? How do those
affect you and how can a young advocate get around them?

What external barriers do youth advocates face? Hate speech, online/offline bullying, violence?
How do those affect you and how can a young advocate get around them?

What are platforms young people use that you can use for your advocacy?

What tips would you offer to other youth advocates?



http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/ED/GEFI/report/assets/the_education_we_want_youth_advocacy_toolkit_english.pdf.
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COMMUNITY: THE FOUNDATION
OF GOOD ADVOCACY

Discussion: Understanding Community

INSTRUCTIONS:
In this module participants will deepen their understanding of the individual, community and society
and create their own pillars for community and society. Definitions are provided below.

Ask the participants the following questions:

What is acommunity?

To which communities do you belong?

How did you become part of that community?

In your opinion, what are the characteristics of a good, healthy community?

“Community is asocial, religious, occupational, or other group sharingcommon characteristics or interests

and perceived or perceivingitself as distinct in some respect from the larger society within whichit exists.”

*“Community,” Dictionary.com, accessed September 10, 2021

Activity: Developing Your Own Community

INSTRUCTIONS:

Inthis activity participants will think about the pillars of their existing communities and create Pillars for
theirideal community. They will also think about cooperation as a part of inclusive community building
and evaluate areas of their lives where they are already working cooperatively. Use the discussion guide
below to facilitate the conversation.

1. Share the 5 pillars of community development and ask the participants to think about their existing
communities:
How many of these can you see in your existing community?
What is the shared vision of your existing community?
Is responsibility shared? Who carries more or less responsibility? (Probe for gender
inequality or inequality based on age etc).
Is your community inclusive? (Probe for who may be excluded from the community
and how? Probe for youth involvement in developing the vision for the community).

SPILLARS OF COMMUNITY DEVELOPMENT

The 5 pillars of Community Development are tools we can use to shape our communities. It is suggested
that these tools will sustain acommunity even when it faces adversity.

02. 04.
SHARED RESPONSIBILITY REWARDING REWARDS
& INCLUSIVENESS the rewards for sacrifices
made by community feel
everyone in the community like they are worth it.
itshugnéa:;:?;tspd needed for o 5
unity to succeed. .
ol APPAROE?‘I:I' PROGRESSION CONTINUOUS
paelolsleb hltfel INFRASTRUCTURE

a shared vision that resonates things should be developing
with community members and and there should be realistic the community has a
helps them to build towards a milestones to let you know structure that promotes
common goal. things are being achieved. growth and that can
integrate growth.

* Josh Hotsenpiller, “The 5 Pillars of Community: More than a Catch Phrase.” LinkedIn, July 12,2016



https://www.dictionary.com/noresult?term=community.
https://www.linkedin.com/pulse/5-pillars-community-more-than-catch-phrase-josh-hotsenpiller/.

DISCUSSION PROMPT:

2. If you were to develop your own community what 5 Pillars would you include? You can use the ones
onthelist or suggest new ones. Why would you choose those pillars?

3. Community Development requires that we work cooperatively. Ask participantsto think about their
experiences workingin groups.

How do you feel about working cooperatively and why?

What role do you usually take onin a group space?

Canyou think of 5 ways in which they regularly cooperate.

Canyou think of 10 real-life situations where team effort is essential

DEFINITIONS:

Community Development: The process of shaping the environment or building on the experiences
and needs of members, both individually and collectively, of creating the attitudes and developing the
skills necessary to progress toward the realization of those conditions which make up acommunity.

Cooperation: An “act or instance of working or acting together for acommon purpose or benefit;
joint action.””

* “Pillars of Community.” University of Massachusetts Amherst, accessed September 10, 2021
** “Cooperation ”"(Dictionary.com), accessed September 10, 2021

Discussion: Creating Paradigm Shifts in Communities

INSTRUCTIONS:

In this module, participants will distinguish between the individual, community, the society and the
relationship between the three. They will learn the concept of a paradigm shift and evaluate how they
can contribute to a paradigm shift using advocacy. Use the discussion guide below to facilitate the
conversation.

1. Share with participants that our communities are made up of individuals. And those communities
are located inside of wider societies. Each society has its paradigms (ways of thinking and being) that
are deeply rooted.

DISCUSSION PROMPT:

How is your community treated by the wider society?
Are there any individuals in your community or society that have strong
influence over how people think or see the world?

2. Play the “We Do It Together”/ Paradigm Shift Video for the participants. Use the discussion prompts
below to engage the participantsin adiscussion about ways of thinking (paradigms), the individual and
the society. Available here.
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https://www.linkedin.com/posts/oladele-j-akinyemi-72b17642_this-got-me-thinking-the-power-of-positive-activity-6808225303257870337-Q4l9
https://www.umass.edu/living/hr/ra-manual/three
https://www.dictionary.com/browse/cooperation

SHIFTING APARADIGM REQUIRES 5 THINGS:

We understand the existing paradigms and their roots.

We identify the problematic things that have become normalised.

We understand how the society is organized/the structure that keeps those
paradigmsin place.

We figure out how to work inside of those structures to create the change
we want to see.

We work cooperatively to create the change.

DISCUSSION PROMPTS:

What are some things that people in your community treat as normal that you don’t think
are normal? How do you think those things became normalised?

What is the impact of those things being treated as normal?

What structures or institutions in your society keep these problematic things in place?
Probe for law, religion, education, media, traditional family values.

If they had the opportunity to create their own society - with a new paradigm - what 5
words would describe that society?

DEFINITIONS:

Paradigm:
“A system of assumptions, concepts, values, and practices that constitutes a way of viewing reality.”

Paradigm Shift:
“Important change that happens when the usual way of thinking about or doing something is replaced
by anew and different way.”"

Individual:
“Asingle human being, as distinguished from a group.”™

Individualism:
“A social theory advocating the liberty, rights, or independent action of the individual.”™

In Philosophy:
The doctrine or belief that all actions are determined by, or at least take place for, the benefit of the
individual, not of society as awhole.

* “Paradigm.” Your Dictionary, accessed September 10, 2021

** “Paradigm Shift.” Merriam-Webster, accessed September 10, 2021
***“Individual.” Dictionary.com, accessed September 10,2021

*** “|ndividualism,” Dictionary.com, accessed September 10, 2021


https://www.yourdictionary.com/paradigm
https://www.merriam-webster.com/dictionary/paradigm%20shift
https://www.dictionary.com/browse/individual
 https://www.dictionary.com/browse/individualism

INTRODUCING SDG 5 =
GENDER EQUALITY

Resource: The Sustainable Development Goals

The Sustainable Development Goals (SDGs)’, also known as the Global Goals, were adopted by the
United Nations in 2015 as a universal call to action to end poverty, protect the planet, and ensure that
by 2030 all people enjoy peace and prosperity.

The 17 SDGs are integrated—they recognize that actionin one areawill affect outcomes in others, and
that development must balance social, economic and environmental sustainability. Countries have
committed to prioritizing progress for those who're furthest behind. The SDGs are designed to end
poverty, hunger, HIV/AIDS, and discrimination against women and girls.

Intersectional thinking recognizes that each human has multiple identities based on gender, ethnicity,
class, sexuality, religion, etc. Our experiences of the world, including our struggles and what support we

need toovercome those struggles, are shaped by the overlap of those multiple identities. Thus, Sustain-
able Development is only possible through intersectional thinking and action. The SDG links included

here are examples of intersectional thinking as they highlight the intersection between Sustainable

Development and Disability.

Taking into account the meaningful inclusion of persons with disabilities is a cross-cutting issue across
all 17 SDGs.

* “Sustainable Development Goals.” United Nations Development Programme, accessed September 10, 2021

THE SUSTAINABLE DEVELOPMENT GOALS ARE LISTED BELOW.

NO GOOD HEALTH QUALITY GENDER
POVERTY AND WELL-BEING EDUCATION EQUALITY

M| §

REDUCED 1
INEQUALITIES

CLEAN WATER
AND SANITATION

L

RESPONSIBLE
CONSUMPTION

DECENT WORK AND

INDUSTRY, INNOVATION 1
ECONOMIC GROWTH

AND INFRASTRUCTURE

A

AND PRODUCTION

O

i <

PARTNERSHIPS

13 CLIMATE 1 LIFE 1 6 PEACE, JUSTICE 1
ACTION BELOW WATER AND STRONG FOR THE GOALS

INSTITUTIONS

*“Disability.” United Nations, accessed September 10, 2021

The 2030 Agenda for Sustainable Development positions youth as critical agents of change and full-
fledged partnersinthe United Nations’ work to build a better world for all, asindicated in the UN Youth

Strategy. Youth 2030. Young people arerights-holders and actors with their ownvalues that need to be

recognized and included. Allowing youth to exercise their rights and develop their full potential is key

inthe effort to leaving no one behind.

Achievingthe SDGsrequiresinclusive action and deliberate and meaningful inclusion of youth through,
among other things, strengthening youth agency, promoting gender equality, finding creative ways to
engage youth, and creating and enabling environment for meaningful inclusion of youth in all phases
of development and enactment of the 2030 Agenda.

*“World Youth Report: Youth and the 2030 Agenda for Sustainable Development” (United Nations, 2018)



https://www.undp.org/sustainable-development-goals
https://www.google.com/url?q=https://www.un.org/youthenvoy/youth-un/&sa=D&source=docs&ust=1638755798194000&usg=AOvVaw2rPBxwoRkE__eeTT9PYw
https://www.google.com/url?q=https://www.un.org/youthenvoy/youth-un/&sa=D&source=docs&ust=1638755798194000&usg=AOvVaw2rPBxwoRkE__eeTT9PYw
https://www.un.org/development/desa/youth/wp-content/uploads/sites/21/2018/12/WorldYouthReport-2030Agenda.pdf.
https://www.un.org/development/desa/disabilities/

Resource: Sustainable Development Goal 5 -
Gender Equality

Sustainable Development Goal 5 speaks specifically to Gender Equality. Globally women and girls receive
fewer opportunities, are less represented in public decision-making and have less autonomy than men
and boys. Simultaneously they are more vulnerable to sexual assault, forced marriage and many forms
of gender-based violence and experience discrimination based on being women.

Sincethe SDGs are interconnected, the achievement of all SDGs depends on achieving gender equality.
Here is a snapshot of the situation of women today:’

Source: UNDESA

*“Goal 5 | Department of Economic and Social Affairs.” United Nations (United Nations), accessed September 10, 2021



https://sdgs.un.org/goals/goal5
https://sdgs.un.org/goals/goal5

Discussion: SDG5 and You

INSTRUCTIONS:
Share the list of SDG5 targets with participants and have a conversation using the prompts below.

e End all forms of discrimination against all women and girls everywhere.

e Eliminate all forms of violence against all women and girls in the public and private spheres,
including trafficking and sexual and other types of exploitation.

e Eliminate all harmful practices, such as child, early and forced marriage and female
genital mutilation.

e Recognize and value unpaid care and domestic work through the provision of public services,
infrastructure and social protection policies and the promotion of shared responsibility within
the household and the family as nationally appropriate.

e Ensure women'’s full and effective participation and equal opportunities for leadership at all
levels of decision making in political, economic, and public life.

e Ensure universal access to sexual and reproductive health and reproductive rights as agreed
in accordance with the Programme of Action of the International Conference on Population
and Development and the Beijing Platform for Action and the outcome documents of their
review conferences.

e Undertake reforms to give women equal rights to economic resources, as well as access to
ownership and control over land and other forms of property, financial services, inheritance,
and natural resources, in accordance with national laws.

e Enhance the use of enabling technology, in particular information and communications tech-
nology, to promote the empowerment of women.

e Adopt and strengthen sound policies and enforceable legislation for the promotion of gender
equality and the empowerment of all women and girls at all levels.

DISCUSSION PROMPTS:

How do you feel about Gender Equality in your country? In the Caribbean?

What are the most urgent needs of women and girls in your community or country?
Do you agree that we need Gender Equality for Sustainable Development?

Arethere any women’sempowerment organizations inyour country and what do they do?

*“SDG 5: Achieve Gender Equality and Empower All Women and Girls,” UN Women, accessed September 10, 2021
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https://www.unwomen.org/en/news/in-focus/women-and-the-sdgs/sdg-5-gender-equality

THIS IS ME
WORKSHEET ACTIVITY

Activity: This is Me Worksheet Homework Review

INSTRUCTIONS:
Ask participants to look at the This Is Me Worksheet they completed at home.

Invite afew participants to share their worksheet with the group.

Mental Health Note:
Remind participants that people may share information that they find triggering. If any difficult emotions
come up, they should PAUSE, BREATH and if necessary LEAVE then REACH out for support.

Also, though the space is light and free it's important not to laugh at or tease people as they share their
experiences - this is very personal information.

DISCUSSION PROMPTS:

What it was like developing the timeline?
Did anything surprise you about the process?

Activity: You Were Made For This

INSTRUCTIONS:
In this activity participants will start to think about their advocacy interests in relation to SDG 5.

Before you complete the activity share the Chimamanda Adichie - The Danger of a Single Story video
with participants.

Ask them to look at the list of SDG5 Targets listed above and to look at their This Is Me Timeline and
think about the following questions:

What are you passionate about?

What is the ‘single story’ about people ‘like you’,and why is it dangerous?

What part of your personal story could help you advocate around that topic?
How could your story add to diversify the existing discussion around the topic?
How could you link your advocacy to one or more targets of SDG5?

Which personor group of people could you share your story with before the next session?

18



FOMEWORK = MIC CHECK
PUBLIC SPEAKING WARM UP

INSTRUCTIONS:
Ask participants to undertake a bit of public speaking before the next session.

Decide on your goal: What do you want people to know, feel, or do differently asaresult
of hearing your story.

Decide on a part of your personal story that could create the change you want.

Share your story with one person or group of people you trust before the next session.
Attheend of the story clearly state what you would like them to know, feel or do differently.

After sharing your story, ask the people/group how they feel about the story and
your request.

Use the Mic Check Homework Journal in Appendix 2 to record your experience and
email it to the facilitator before the next session.

Facilitator’s Note:
The Homework Journal will capture the goal, motivation and audience of the presentation. It also captures

the feedback from the audience; how participants felt before and during the presentation, and what they
would do differently if they had to make the presentation again.
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APRPPENDIX il

THIS IS MIE WORKSHEET

GUIDANCE:
Set aside about 30 minutes where you will not be disturbed to work on the sheet.
If it helps, play some music and create arelaxed atmosphere.

The point of this exerciseis:

Foryou to reflect onyour life’s experiences and to see how much you have
accomplished and survived.

For you to understand the experiences and people who have shaped you.

For you to explore how those experiences can be used in your advocacy.
Write alittle bit about the experience, how you felt, and what year it happened.
Feel free to use additional paper if you need more space to write.

Please note: completing this exercise may bring up difficult or unpleasant memories for you.
Before you begin, please identify at least one person (friend, family member, colleague, spiritual leader, mental

health professional etc.), you can reach out to for mental health support. You may wish to contact them and let
them know you would like them to be there for you.

If completing the worksheet brings up too much or you feel you are unable to cope, please stop. We can and
discuss more in the training.

MY MOST TRIUMPHANT MOMENTS: MY MOST DIFFICULT MOMENTS:
WHAT MAKES ME UNIQUE & PEOPLE WHO HAVE ADVOCACY WORK
WHAT | LOVE MOST ABOUT INFLUENCED MY LIFE I’'VEDONE AND WHY:
MYSELF: ANDHOW:
LOVE AND RELATIONSHIPS: HIDDEN TALENTS & SKILLS AND
(First crush, first relationship, first SURPRISING THINGS ABOUT ME:

heartbreak, coming out moment, etc.)
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MIC CHECK: PUBLIC SPEAKING
WARM UPR JOURNAL

The topic of my presentation was...

| chose this topic because...

After hearing my presentation, | wanted people to change by...

My chosen audience was...

While | was making the presentation | felt...

After hearing my presentation the people/person said...

When | heard the feedback | felt...

If | had to make the presentation again | would do it differently by...
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BACKGROUND

The Caribbean Sheroes Initiative is a joint project of
UNESCO and the Institute for Gender and Development
Studies Regional Coordinating Office (IGDS-RCO) aimed
at producing knowledge and strengtheningskillsamong
young people to promote gender equality. The Initiative
alsohonours Civil Society Organizations that champion
women’s rights and gender equality.

This Initiativeis significant because the Caribbean region
continues to be affected by high rates of gender-based
violence wherein approximately oneinthree Caribbean
women will be a victim of gender-based violence in her
lifetime. Despite the ongoing work of individual activists
and organizations, social norms, political and economic
systems remain entrenched in patriarchy and historical
and colonial experiences which undermine the autonomy
and well-being of women, girls, and other gender and
sexual minorities.

In 2021 UNESCO and the IGDS launched a Caribbean
Sheroes Initiative Resource document that both cele-
brated Gender Equality Champions and collated their
wisdom, tools,and methods for advancing gender equality.

That knowledge is interwoven into this
manual as inspiration and best practice.



What is the Training Manual for Youth-led Organizations
on Gender Equality, Development and Advocacy?

The Training Manual for Youth-led Organizations on Gender Equality, Development and Advocacy is a five-session
interactive mentorship and training curriculum.

The curriculum targets activists between the ages of 18 and 30 that are involved in Civil Society Organizations
and/or youth-led organizations in the Caribbean. It builds key competencies to support and promote the United
Nations Sustainable Development Goal 5 whichis “Achieve Gender Equality and Empower All Women and Girls”.
Materialinthis curriculumisdrawn fromthe UNESCO Caribbean Sheroes Toolkit for Civil Society Organizations,
ongoingresearch in gender, and best practices used by leaders in advocacy.

Thecurriculumisdesigned with afocus oninteractivity, applicability, and clear monitoring and evaluation of growth
and learning. As such, modules contain appropriate assessment tasks, pedagogical support, and resource docu-
ments situated within a training schedule that builds from the first session to the last. Participants are provided
with multiple opportunities to undertake mock advocacy work as well as guidance for building strong regional
advocacy networks.

GOALS & OBJECTIVES

The Caribbean Sheroes Initiative seeks to highlight the work of individual women and women-led organizations
who have advanced gender equality in the Caribbean.

The Goals and Objectives of the Training Manual for Youth-led Organizations on Gender Equality, Development
and Advocacy are:
¢ To provide young advocates (aged 18-30) with basic knowledge about gender, gender mainstreaming, femininities

and masculinities, and advocacy so they are grounded in both the scholarship and practicum of advocacy.

® Toconnectyouth advocates sothey canjoinforcestojointly address common challenges and share best practices.

® To equip youth advocates with the tools and skills that are necessary to develop and effectively implement an
advocacy campaign.

® They create aspace for youth advocates to define and develop advocacy campaigns that align with their interests
and the needs of their communities.



https://indd.adobe.com/view/7292fcd2-166a-4766-8b3a-d8d3f934317a 

ADVOCACY
THE SELF

- Leadership, Public Speaking & Self-care -




PRE=-TRAINING ACTIVITY:
THIS IS ME WORKSHIEET

TIME 30 Minutes

This Is Me Worksheet and Electronic Device.

RESOURCES OR
This Is Me Worksheet (Printed Copy) and Pen/Pencil.

By the end of the session participants should be able to:

Construct atimeline of their most formative and unexpected
LEARNING OUTCOMES life experiences.

Evaluate which parts of their life’s story will be useful for
personal advocacy.

INSIIR NI @S

Prior to the start of training, share the This Is Me worksheet in Appendix 1 with participants. Ask them
to set aside about 30 minutes where they will not be disturbed to work on the sheet. If it helps, they can

play music and create arelaxed atmosphere. The point of the exercise is for them to reflect on their life’s
experiences and to see how much they have accomplished and survived. Also, tounderstand the experiences
and encounters that have shaped them and how those personal experiences can be used in advocacy.

Ask participants to bring their This is Me worksheets to Session 1.




MODULE 2
ADVOCACY AND THIE SELIF:

LEADERSHIP, PUBLIC SPEAKING AND SELF-CARE

TIME 3 Hours

Speech Development Worksheet.
Completed This Is Me Worksheet
Public Speaking Challenges and Solutions Worksheet.
Common Unproductive Trigger Responses Worksheet
RESOURCES Trigger Journal Worksheet
Self-Care Bingo
2014 Best Advertisement Winner: Available here.

Fresh Prince of Bel-Air Opening: Available here.

By the End of The Session Participants Should Be Able To:

Define leadership.

Compare various leadership approaches.

Explain the characteristics of effective leaders.
Understand the link between leadership and advocacy.

Identify their leadership style, then create avisual representationora
three-minute podcast of their leadership style and their character

LEARNING OUTCOMES traits.
Reflect ontheirleadershipstyle,andindicate, if necessary, the changes
that they would make (journal entry).

Apply the basic tools of public speaking.

Apply the basic tools of good speech development.

Evaluate the potential impacts of advocacy on mental health.
Analyse their own triggers and plan how to respond to them.
Construct a plan to sustain themselves as advocates.

THE JAMAICA HOUSEHOLD WORKER’S
UNION ON ADVOCACY

“Seasoned women’s rights activists must empower and work with younger activists to ensure continuity
and building on gains. We must also join hands with men, as their involvement is crucial to the success
of the movement. All laws and policies which are oppressive (not only those seen as being specific to
women) must be challenged. Make your movement transformative and find ways to constantly renew
and re-energize while continuing to advance the rights of women.”



https://www.youtube.com/watch?v=K9vFWA1rnWc&ab_channel=VinAyKrishNan
https://www.youtube.com/watch?v=hBe0VCso0qs

FUNDAMENTALS
OF LEADERSHIP

Resource: Understanding Leadership

Thismodule will assist participants with developinganunderstanding of leadership,and various approaches
toleadership. It will allowthemto explain the characteristics of effective leaders and through reflection
assist them with identifying their leadership style and traits that currently define how they lead their
various Civil Society Organisations (CSOs).

The success of any organisation, including Civil Society Organisations (CSOs) is hinged on effective lead-
ership and management, as well as the leader’s approach to leading. The literature identifies a variety

of leadership styles, each with its advantages and disadvantages and which in turn inform not only the

success of organisations but their culture and relationships among stakeholders. Maxwell (2013, p.2)

positsthat“leadershipisinfluence. If leaders canincrease their influence with others, they can lead more

effectively.” Accordingly, it isimperative that as new generations of women assume roles as leaders in

CSOsandother related organisations across the Caribbean that they understand what leadership means,
various leadership approaches, and some of the salient characteristics of effective leaders.

* John C. Maxwell, The 21 Irrefutable Laws of LEADERSHIP: Follow Them and People Will Follow You (Nashville, TN: Thomas Nelson, n.d.).

Activity: Icebreaker - My Favourite Caribbean Leader

INSTRUCTIONS:
Ask participants to identify a Caribbean leader (at any level) that they admire and use one adjective to
describe them.

Discussion: What is Leadership?

INSTRUCTIONS:
Inthis section participants will explore personal understandings of leadership and learn about leadership
styles. Below is a conversation guide:

Facilitator’s Note:
Ask participants to share in their own words, their understanding of what leadership is. They are to use the
following prompt.

Establish that there are various definitions of leadership. Using the slide, provide the following defi-
nition of leadership:

LEADERSHIPIS...

“Leadership is a process whereby an individual influences a group of individuals to achieve
acommon goal”.

Emphasize the following words and explain each: process, influences, group, common goals:

Leadershipisaprocess,thatis“atransactional event that occurs betweenthe leader
and the followers.”

Leadership is about influence, which means “how the leader affects his followers.”
Leadershipinvolves a group, influencing a group of individuals.

Common goal - the group works towards achieving something.

* Peter Northouse, “Introduction,” in Leadership: Theory and Practice, 8th ed. (Los Angeles: SAGE, 2018), pp. 1-16.



Discussion: Leadership Styles

INSTRUCTIONS:
Inthis section, participants will explore different leadership styles and the meaning of effective leader-
ship. Below is a Discussion Guide for the Session.

1. Play YouTube Video Leadership Styles "and use the discussion prompts to facilitate a conversation.

* Leadership Styles, 2018

DISCUSSION PROMPTS:

What are three leadership styles mentioned in the video?
What are the advantages and disadvantages of each?
What makes leadership ‘effective’?

2. Explain the word “effective” then using both the video and Hutchinson “What makes a good leader?”

3. Ask participants to identify at least seven characteristics of an effective leader.

* Joan Hutchinson et al., Caribbean Sheroes Initiative - Civil Society Organisations Advancing Gender Equality - Methods & Tools, 2021

DISCUSSION PROMPTS:

Were any of the characteristics that you have named mentioned at the beginning of the
session when you identified a Caribbean leader that you admired?

Whatis the relationship between advocacy and leadership? Is anadvocate aleader, and
if soin what way(s)?

DEFINITIONS AND EXPLANATIONS:

Leadership:
“Leadershipis a process whereby an individual influences a group of individuals to achieve a

common goal.”

Leadership Styles:

In 1939, psychologist Kurt Lewin and his colleagues identified three styles of leadership - in particular
around decision making: Autocratic, Democratic, and Laissez-Faire. Since then, the Transformational
Style has been added.”

* Northouse, Leadership: Theory and Practice.
**“| eadership Styles.” Lumen, accessed September 28
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https://www.youtube.com/watch?v=lje3bd61SNs
https://en.unesco.org/sites/default/files/caribbean_sheroes_initiative_knowledge_tool_kit_202106012.pdf
https://en.unesco.org/news/new-toolkit-promotes-actions-advancing-gender-equality-caribbean
https://courses.lumenlearning.com/wm-organizationalbehavior/chapter/leadership-styles/#:~:text=In%201939%2C%20psychologist%20Kurt%20Lewin,Delegative%20(Laissez%2DFaire)

In 1939, psychologist Kurt Lewin and his colleagues identified three styles of leadership - in particular
around decision making: Autocratic, Democratic, and Laissez-Faire. Since then, the Transformational
Style has been added.

Below is an excerpt from the Caribbean Sheroes Initiative Toolkit in which Joan Andrea Hutchinson
expands on the meaning of these leadership styles and offers her suggestions for what makes a good
leader.

1e Autocratic (rigid, authoritarian leaders who prefer to be in total control);

2e Transformational (leaders who inspire, influence and motivate team members
to transform beliefs and attitudes and ultimately actions);

3e Laissez-faire (aleadership style which gives employees high levels of autonomy,

with the leader adopting a hands-off approach, very rarely micromanaging); and

4e Democratic or participative leadership (which takes into account the opin-
ions and attitudes of the team members, ensuring that they are fully involved in
decision making).

Characteristics of an Effective Leader
Joan Andrea Hutchinson

In this section participants will explore different leadership styles and the meaning of effective leader-
ship. Below is a Discussion Guide for the Session.

Communicates well - praises their team in public and criticises them in
private; clearly communicates expectations to team members; motivate
team members to buy-into decisions even if they are not popular.

Flexible and adaptable - has capacity to adapt through the implementa-
tion of diverse strategies and able to maintain effective communication in
times of difficulties and change.

Empowering - understands the strengths and weaknesses of their team
andis able to capitalise on them to meet the organization’s goals. Validates
their team’s competencies and provides opportunities for growth.

Leads by example - understands that leader’s practices will trickle down

and set the tone for the organization. Thus, the effective leader holds them-
selves accountable to high standards of fairness, kindness and integrity.

11


https://unesdoc.unesco.org/ark:/48223/pf0000378212?posInSet=1&queryId=c8a4a62c-c839-4cdf-8f40-f0cae4a3b12c

Activity: Identifying Your Leadership Style

INSTRUCTIONS:
In this activity, participants will reflect on their own leadership style.

Ask participants to reflect on their leadership style - which of the styles do they reflect (a combination
of styles could be evident)?

Then, ask each participant to create avisual or short audio on their leadership style, including the char-
acteristics that they possess.

WRAP UP BY RE-CAPPING:

Definition of leadership:

- Leadership styles
- Characteristics of effective leaders

References and Additional Resources:

e Almeras, E.(2018). The Challenge of Leadership in Civil Society Organisations
inthe Basin. Well-grounded Discussion series. Available here.

e Expert Program Management. (April 3,2020). Leadership Styles Explained
(Kurt Lewin). Available here.

e [nstitute for Gender and Development Studies - Regional Coordinating Office
(2021), Caribbean Sheroes Initiative - Civil Society Organisations Advancing

Gender Equality - Methods & Tools, UNESCO.

e Leadership Styles. (2018, November 26). [Videofile]. Available here.
e Leadership & General Management. (2021). Available here.

e Northouse, P.(Ed.). (2021). Introduction to Leadership. In Leadership Practice
and Theory (pp. 1-16). Available here.

e What Are Prominent Leadership Styles and Frameworks You Should Know?
(2021). Retrieved August 30,2021. Available here.
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https://well-grounded.org/wp-content/uploads/2018/04/Leadership-Discussion-Paper-Eng_FINAL.pdf.
https://www.youtube.com/watch?v=RmqsV1293Rk
https://www.youtube.com/watch?v=lje3bd61SNs&ab_channel=PatriciaJenkinson
https://www.imd.org/imd-reflections/reflection-page/leadership-styles/.
https://www.sagepub.com/sites/default/files/upm-binaries/45967_Chapter_1.pdf.
https://www.verywellmind.com/leadership-styles-2795312

PUBLIC SPEAKING 104,

Activity: ChatterBox - Public Speaking Self-Check

INSTRUCTIONS:
Ask participants to respond to the questions using the chat feature. Ask them to finish the statements
below usingonly one word. As they respond, use the discussion prompts below to facilitate adiscussion.

Facilitator’s Note:

If there are participants who have barriers such as language or literacy, this activity can be amended to
include spoken responses.

When | have to speakin public | feel

A goodstorytelleris

Onascale of 1-10 my story telling skills are

What makes public speaking challenging?

Do you have any tips for being more comfortable while speaking in public?
Which people are you most comfortable speaking to? And which are you most
uncomfortable speaking to?

Canyoudo advocacy without public speaking? What does that look like?

Activity: Mic Check Public Speaking Homework Review

INSTRUCTIONS:
Ask participantstoshare theirhomework from the previous session. Use the discussion prompts below
to probe for additional information as they share.

DISCUSSION PROMPTS:

How was the exercise for you?

Did things go as planned? Why/why not?

Isthere another method that would have been more comfortable for you?
What was your biggest takeaway/lesson learned?

13
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Resource: Public Speaking Techniques

Becoming a better public speaker depends on the 3 Ps:

Prepare

® Get your information together! Preparation happens before the speech. This is where you get your
data, anecdotes, and other facts together. Make sure you have the most up to data available. Think
about questions you may be asked - by people who are sympathetic to your cause as well as people
who want to challenge you.

® Check your facts, then check them again.

® Think about what emotions might come up while you're speaking and plan for how you’ll manage them.

Practice
® Ohyes! Those amazing speeches you hear have been practices MANY times. The aim here is not to

memorise your speech, it's to become comfortable with delivering it. This is also an opportunity to
fine tune your intonation, add a little drama, make sure you really emphasise the points that are most
important.

® For best results, practice your presentation in front of other people so they can give you feedback.

Perform
e Actiontime! The word perform may seem strange - this is a speech not a Broadway play! But about

55% of human communication is body language and another 38 percent is voice and tone, and only
about 7% is voice and speech. "You may need to add a little bit of performance to make your speech
shine.

® Remember to emphasise the most important points.

* Dr. Albert Mehrabian put forward the 7-38-55 Model of Communication in his 1967 book Decoding of Inconsistent Communication
co-written with Dr. Morton Wiener.



Resource: The Building Blocks of a Good Speech

Agoodspeechislike agood story. It's made of up four component parts. While the next resourceisn’t
aspeech, it’s an excellent example of what a speech should contain:

ERESH PRINCE OF BEL-AIR INTRO VIDEO

Greeting - The greetingestablishes the connection between the speaker and the audience. Thisis also
where youwill observe any required protocols such asrecognizing dignitaries and people of note. You
canusethe greetingto welcome people to the space or to the event and let them know you’re happy
to be with them. Your greeting will set the tone for the rest of your presentation and should reflect
how you plan to proceed.

Pro Tip:
The term ‘ladies and gentlemen’ can be limiting to people of diverse gender identities. Instead, you could
say ‘Distinguished guests’.

Introduction - Inthe Fresh Prince of Bel-Air Theme Song the Introductionis “Now thisisastoryall
about how my life got flipped turned upside down, and I'd like to take a minute - just sit right there-I'll
tell you how | became the prince of atown called Bel-Air”.

Your introductionis where you tell the audience who you are, why you are there, and the BIGideayou
want them to take away. Some people use a joke or arelatable experience to bring the audience in.
Othersask the audience aquestionto get themengaged. Telling a quick simple story is always useful
- aslongasyoucanlinkit to the rest of your speech.

Pro Tip:

Use your greeting to share your key takeaway with the audience. Let them know, right up front, the big

idea you will present today.


https://www.youtube.com/watch?v=hBe0VCso0qs

Body - “In West Philadelphia born and raised...When a couple of guys they were up to no good...My
mom got scared and said you're moving with your auntie and uncle to Bel-Air....| whistled for acaband
whenitcame nearthelicense plate said fresh there was adiceinthe mirror...” isakey part of the body
of the Fresh Prince of Bel-Air theme song.

The body of your speech is where you share the information you want the audience to know. This is
whereyouwill share your mainideas, your supporting data, and stories from yourself or your commu-
nity that back up what you are saying. Remember, it's okay to include the stories of other people, if
itdoesn't expose them to harm, and you take the necessary steps to get their permission and (where
necessary) protect their identity. It'simportant that your points are organized so the story builds
and that they link back to your introduction and forward to your conclusion.

Pro Tip:
You can use two techniques to build the body of your speech.

a. Start from the most general point (most people can relate) and narrow it down to the most specific
point (fewer people, maybe only those from your community can relate). For example, you may start out
talking about the right to education then narrow it to talk about the girls in your community who need

tablets to attend classes.

b. Start from the most specific point (fewer people, maybe only those from your community can relate,
and expand to the most general point (most people can relate). For example, you may start out talking
about the need to end child marriage and expand it to talk about the right to freely choose who you love.

Conclusion - The Fresh Prince of Bel-Air wraps up with this last line, “Looked at my Kingdom | was
finally there to sit on my throne as the Prince of Bel-Air”

The conclusioniswhere you tie your whole presentation together and make your biggest point. This
isalsowhere youre-emphasise the other points you made during the presentation. It may sound cliché
but try to finish strong. Keep your energy high and link back to what you said at the beginning.

Pro Tip:

Some speech writers begin with the end in mind. That means they think about what a strong, moving
conclusion could sound like FIRST and then they write the rest of the speech. Even if you don’t use this
technique, think of your conclusion as your one last chance to connect with your audience - make it count.




ECOMING A BETTER
PUBLIC SPEAKER

g

Activity - Public Speaking Challenges and Solutions

INSTRUCTIONS:

The Public Speaking Challenges and Solutions Activity Sheet can be found below and in Appendix 3. It
contains common problems in public speaking as well as solutions. Show participants the table and ask
themto match each problemto as many solutions as possible. As they talk about each solution, let them
tryitoutasagrouptosee howit feels.

CARIBBEAN SHEROES ADVOCACY TOOLKIT

Public Speaking Challenges and Solutions Activity Sheet

PROBLEM SOLUTION

Vocal warms ups like saying

) “Red Leather Yellow Leather”,
| am nervous talking to Humming, and saying BA! MA! PA! with enunciation.
people I don’t know. Blowing out your lips to say BRRRRRRR!
Opening your face as wide as you can then squishing
your face as small as it can go.

| get a nervous stomach and Think about the people who are like you, who would
worry | will have a running love to hear somebody from their community speaking
belly on stage. on their behalf.

My mouth gets tired, and Practice modulating the tone and pitch of your voice.

my words don’t sound clear.

| feel stiff and like a robot Research the audience before the speech.

onstage.

Idon't know if lam Practice scaling your presentation - big grand gestures
connecting with people. are useful on astage but can be a bit much on television.

Knowing when to go big and when to reel it in is mostly
about time and practice.




PROBLEM SOLUTION

I’'m self-conscious about
how | look or my sexuality or
my disability or my gender
identity or my socioeco-
nomic status etc.

Engage in speech therapy.

| think | come across as too
dramatic.

Deliberately make eye contact with people inyour audi-
ence. Ifitfeelsweird, look at the point right betweenthe
person’seyes - that looks the same as making eye contact.

| worry | won't sound intel-
ligent because of my accent
or my use of English.

Practice keeping your body language open - arms not
folded infront of you, back straight, shouldersdown and
away from your ears.

| had a negative experience
with public speakinginthe
past.

Stretch your body before your presentation, try torelax
and practice the first part of your speech.

| don’t think people will be
interested or opentomy
topic.

Develop adaily practice of self-acceptance and self-love.

| don'’t like the way my voice
sounds.

Think about the people from your community who are
great advocates.

| have adisability that
affects my speech.

Talk to friends who may have the same views as the
audience.

| am afraid I'll freeze up and
forget what | was going to
say.

Do some deep breathing before you go on stage and
while you are up there.

All of the above.

All of the above.

Insert your own challenge/s:

Insert your own solution/s:



Activity: Refining Your Story

INSTRUCTIONS:

Inthis activity, participants will practice using their personal stories for advocacy purposes. The facilitator
will provide five Format/Audience pairs and participants will select the one that most appeals to them.

Thenthey will revisit their This Is Me Worksheet from Day 1 and select the parts of their personal story
that will make the most meaningful connection with their selected Audience and in the given Format.

Participants will have an opportunity to practice their public speaking as they will develop and deliver
a 5-minute presentation to the group and facilitator.

Format/Audience Pairs

a. Alive presentation and the Rural Women's Association General Meeting.

b. A podcast geared towards university students living in the Caribbean.
c. Alive presentationin the Opinions segment of the Nightly News.

d. A presentation to policymakers.

e. Alive presentation to the National Parent Teachers Association.

f. Alive presentation to the leaders of the Police Force.
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Participants may use the Speech Development Worksheet in Appendix 4.

CARIBBEAN SHEROCES ADVOCACY TOOLKIT

Speech Development Worksheet

Who is your audience?

What format is your presentation?
TV/Radio/Live/Recorded etc.

What do you want your audience
to think, feel, or believe after your
presentation?

How might your audience already
feel about you or your topic and
how can you use that to your
advantage?

What might your audience already
know about the topic, and how can
you build onthat?

What part of your story might be
interesting or strange to your audience
and how canyou shareit as astory?

What part of your story might make your
audience feel they are a part of the world
you are talking about? What do they have
in common with you or your community?
What do you have in common with them?

What is the key point you want to leave
with your audience?




After you havefleshed out thatinformation, put it together using your Building Blocks of Public Speaking

e Greeting e Body

e Introduction e Conclusion

Activity: Public Speaking Practice
INSTRUCTIONS:
Ask for volunteer presenters. You may allow them to present individually, or you may organize them as

apanel.

Include the other participants by asking them to provide *supportive* feedback to the speakers and
pose questions as members of the audience.

Below is arubric for offering feedback, also available in Appendix 5.

CARIBBEAN SHEROES ADVOCACY TOOLKIT

Public Speaking Feedback Rubric

Name of Speaker:

Format/Audience Pair:

My favorite part of your speech...

The part of your speech that really
connected with me...

| wanted to hear more about...

| think you could have been a little
clearer about...

The part of your speech | think your
audience would have responded towas...

The best part of your delivery style was...

Your delivery would be even stronger if...

Overall, my supportive feedback is...
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IDENTIFYING YOUR TRIGGERS
AND SELF-CARE PLAN

Resource: Understanding Triggers

INSTRUCTIONS:
Atrigger is defined as “something that causes someone to feel upset and frightened because they
are made to remember something bad that happened in the past”

A person can be triggered by something that happened to them in the past or something that
happened to someone in their family or community.

Oftentriggers are linked to violence or instances when a person feels violated or disempowered.
Duringyour advocacy, you may encounter people, topics or events that trigger you. It isimportant
tounderstand how you respond when triggered, as well as the events that are likely to trigger you.

* Cambridge Dictionary, accessed September 28,2021

Activity- This you? Learning Your Trigger Responses

INSTRUCTIONS:
Most of us have particular ways we respond when triggered. Usually, the behaviour feels as though
it's necessary to protect us from a threat.

As an advocate the way you respond to triggers is integral to how effective you can be.

It takes time, and you should absolutely be gentle with yourself as you learn your trigger responses,
but you canlearn new responses over time.

Below are some popular Trigger Responses from Dr Kathy Obear. You can also find this worksheet
in Appendix 6.

Common Unproductive Reactions During Difficult, Triggering Situations”

1. Check-off (X) any of the following that you have experienced or observed from others during
difficult situations.

2. Then, star (*) any that you have done when you felt triggered in difficult situations.

* Kathy Obear and Micia Mosely, “Navigating Triggering Events: Critical Competencies for Facilitating Difficult Dialogues.” 2017
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FIGHT RESPONSES:

Aggressively argues and debates.
Raises their voice, yells.

Tries tosilence others.

Tries to compete, win at any cost.
Interrupts.

Self-righteous, arrogant, or
condescending behaviors.

Controlling, manipulative behaviors.

Intimidating, threatening behaviors.

Forces change.

FLIGHT RESPONSES:

Gets defensive.

Becomes overly guarded.
Withdraws.

Ignores or avoids issues.

Tries to smooth over conflict.

Placating to keep things under control.

Aggressively attacks and berates.

Dismisses or minimizes the comments
of others.

Explodes and directs their feelings
onto others.

Sarcastic or off-handed remarks.
Belittles comments.
Intentionally tries to embarrass others.

Criticizes or accuses with the intent to
humiliate and shame.

Bullies othersinto submission.

Turns their words against them.

Shuts down.
Disengages.

Uses humour and jokes to distract and
smooth things over.

Quickly changes the subject.

Pretendsto agree to avoid conflict.

Minimizes, downplays the issues or conflict. Uses crying to distract and not engage.

FREEZE RESPONSES:

Blanks out, forget what wanted to say or do.

Zones out.

Immobilized.

Doesn’'t respond or interrupt exclusionary comments and actions.

Overly anxious and scared.




DISCUSSION PROMPTS:

What types of events cause you to feel triggered?
Have you ever been triggered while advocating and how did you respond?

6 Characteristics of Triggering Events’

Unexpected

You are surprised by the
feelings that have
come up.

Not enough Intense

Feeling as though 01 The feelings seem
you Will need to put in overwhelming and
extra effort to manage disproportionate

the situations. to the event that

06 02 brought them up.

Not coping Q5 03 Disorienting

Feeling as though You are distracted

you are not reacting to from what you were

this situation as best doing and can't think
as you can. 04 of much besides the

trigger and the
emotions.

Out of control

You feel as though
you have no control,
the situation has
overwhelmed you.

* Obear and Mosely, Navigating Triggering Events.
Taken with permission from author. Amended by IGDS for UNESCO

Understanding Self-Care

DEFINITIONS:
Self-Care as taking action to maintain your health and wellbeing.

While most people associate self-care with bubble baths and face masks it is actually a more holistic

undertaking. From an advocacy perspective Audre Lorde frames self-care like this: “Caring for myself is

not self-indulgence, it is self-preservation, and that is an act of political warfare.””

*“The Art of Self-Care.” Corey Chiropractic Marietta Ga, accessed October 4, 2021
** “Breaking Isolation: Self Care and Community Care Tools for Our People.” The Audre Lorde Project, accessed October 4,2021
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Self-Careis possible in every sphere of life, but can be condensed into 8 key areas:’

Physical self-care - this maintains and improves the wellbeing of the
physical body through health, nutrition, rest and movement.

Psychological self-care - this maintains and improves the wellbeing of
the psychological self through caring for one’s mental health, expanding
one’s mental capacities (reading abook, learning askill), or giving oneself
space to be mindfully in the present.

Emotional self-care - this maintains and improves the wellbeing of the
emotional self through connecting with one’s feelings, buildingemotional
literacy,learningand enforcingemotional boundaries and managingstress
effectively and with self-kindness.

Social self-care - this maintains and improves the wellbeing of the social
self through nurturingrelationships, developing anetwork you candepend
on, spendingtimewith people you value, beingdependable toothersand
asking for help.

Professional self-care - this maintains and improves the wellbeing of the
professional self through finding and living in your purpose, engagingin
workthatisfulfillingand rewarding, caring for your physical and emotional
healthwhile at work building your skills and advocating for ahealthy work
environment.

Environmental self-care - this maintains and improves your wellbeing
by spendingtime inthe natural environment by taking awalk or going for
aswim. It can also mean maintaining a clean and clutter free work and
home space that is conducive to feeling comfortable and advocating
around environmental rights to create a healthier world.

Spiritual self-care - this maintains and improves the wellbeing of your
spiritual self by connecting you to the values and beliefs that ground and
energise you. You may do this through prayer, meditation, goingon a
retreat, being present in nature or connecting with your ancestors.

Financial self-care - this maintains and improves the wellbeing of your
financial self by making decisions that will minimise stress, maintainand
build wealth. This could mean setting reminders so you can pay bills on

time, developingasavings plan, making and stickingtoabudget or building
your financial literacy.

*“Modern Therapy.” Modern Therapy (blog), October 25, 2018. Amended by Carla Moore for UNESCO
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Activity - Self-Care BINGO

The self-care Bingo game allows persons to identify the types of self-care they currently engage in.

INSTRUCTIONS:
Give each person a copy of the sheet in Appendix 8.

Mark an X through each of the activities that you engage in when you are trying to practice self-care.
When you have marked an X through one item on each column you’ve hit BINGO! Good work on prac-

ticing self-care!

If youdon't BINGO don’t worry. Just select one self-care activity to do this week
AND - you get afree letter if you engage in any kind of self-care that’s not on the sheet.

Justinsert it into the purple box in the middle and give yourself an N.

DISCUSSION PROMPTS:

Have you realised anything about your Self - Care?

What is the relationship between triggers and Self- Care?

Why is self-care important for advocates?

What's one type of self-care you will try before our next session?
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FHOMEWORK = TRIGGER
EVENTS CYCLE & JOURNAL

INSTRUCTIONS:
For this homework exercise participants will reflect on their leadership style, complete the Common

Examples of Triggering Events Worksheet Appendix 7 and the Triggering Events Cycle Journaling Sheet
Appendix 8’

1e Ask participantstousethe Triggering Events Worksheet to rate theiremotional reactions
totriggering event

2e Ask participants to pick one of the events with the highest rating and journal about it.

3e They will submit their journal pages to the facilitator ahead of the following class.

* Obear and Mosely, Navigating Triggering Events. Taken with permission from author.
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APRPPENDIX 8

PUBLIC SPEAKING CHALLENGES AND SOLUTIONS

INSTRUCTIONS:

The Public Speaking Challenges and Solutions Activity Sheet can be found below and in Appendix 3. It
contains common problems in public speaking as well as solutions. Show participants the table and ask
themtomatcheach problemtoas many solutions as possible. As they talk about each solution, let them
tryitoutasagrouptosee howit feels.

PROBLEM SOLUTION

Vocal warms ups like saying

) “Red Leather Yellow Leather”,
| am nervous talking to Humming, and saying BA! MA! PA! with enunciation.
people | don't know. Blowing out your lips to say BRRRRRRR!
Openingyour face as wide as you can then squishing
your face as small as it can go.

| get anervous stomach and Think about the people who are like you, who would
worry | will have a running love to hear somebody from their community speaking
belly on stage. ontheir behalf.

My mouth gets tired, and Practice modulating the tone and pitch of your voice.

my words don’t sound clear.

| feel stiff and like a robot Research the audience before the speech.

onstage.

Idon'tknow if lam Practice scaling your presentation - big grand gestures
connecting with people. are useful on astage but can be a bit much on television.

Knowing when to go big and when toreel it in is mostly
about time and practice.

I’'m self-conscious about
how | look or my sexuality or
my disability or my gender
identity or my socioeco-
nomic status etc.

Engage in speech therapy.
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PROBLEM SOLUTION

| think | come across as too
dramatic.

Deliberately make eye contact with people inyour audi-
ence. Ifitfeelsweird, look at the point right betweenthe
person’seyes - thatlooks the same as making eye contact.

| worry | won't sound intel-
ligent because of my accent
or my use of English.

Practice keeping your body language open - arms not
folded infront of you, back straight, shouldersdown and
away from your ears.

| had a negative experience
with public speakinginthe
past.

Stretch your body before your presentation.

| don’t think people will be
interested or opento my
topic.

Develop adaily practice of self-acceptance and self-love.

| don'’t like the way my voice
sounds.

Think about the people from your community who are
great advocates.

| have adisability that
affects my speech.

Talk to friends who may have the same views as the
audience.

| am afraid I'll freeze up and
forget what | was going to
say.

Do some deep breathing before you go on stage and
whileyou are up there.

All of the above.

All of the above.

Insert your own challenge/s:

Insert your own solution/s:




APPENDIX 4

SREEELIVEVEICRVENIRVORISS i EE

INSTRUCTIONS:
In this activity, participants will practice using their personal stories for advocacy purposes. The facilitator will
provide five Format/Audience pairs and participants will select the one that most appeals to them.

Then they will revisit their This Is Me Worksheet from Day 1 and select the parts of their personal story that will
make the most meaningful connection with their selected Audience and in the given Format.

Participants will have an opportunity to practice their public speaking as they will develop and deliver a 5-minute
presentations to the group and facilitator.

Who s your audience?

What format is your presentation?
TV/Radio/Live/Recorded etc.

What do you want your audience
to think, feel, or believe after your
presentation?

How might your audience already
feel about you or your topic and
how can you use that to your
advantage?

What might your audience already
know about the topic,and how can
you build onthat?

What part of your story might be
interesting or strange to your audience
and how canyou shareitasastory?

What part of your story might make your
audience feel they are a part of the world
you are talking about? What do they have
in common with you or your community?
What do you have in common with them?

What is the key point you want to leave
with your audience?
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APPENDIX ©

PUBLIC SPEAKING FEEDBACK RUBRIC

INSTRUCTIONS:
Ask for volunteer presenters. You may allow them to present individually, or you may organize them as
apanel.

Include the other participants by asking them to provide *supportive* feedback to the speakers and
pose questions as members of the audience.

Below is arubric for offering feedback, also available in Appendix 5.

Name of Speaker:

Format/Audience Pair:

My favorite part of your speech...

The part of your speech that really
connected with me...

| wanted to hear more about...

| think you could have been a little
clearer about...

The part of your speech | think your
audience would have responded towas...

The best part of your delivery style was...

Your delivery would be even stronger if...

Overall, my supportive feedback is...



APRPPENDIX ©

COMMON UNPRODUCTIVE REACTIONS

During Difficult, Triggering Situations”

Check-off (X) any of the following that you have experienced or observed from others during

difficult situations.

Then, star (*) any that you have done when you felt triggered in difficult situations.

* Kathy Obear and Micia Mosely, “Navigating Triggering Events: Critical Competencies for Facilitating Difficult Dialogues,” 2017

FIGHT RESPONSES:

Aggressively argues and debates.
Raises their voice, yells.

Tries tosilence others.

Tries to compete, win at any cost.
Interrupts.

Self-righteous, arrogant, or
condescending behaviors.

Controlling, manipulative behaviors.
Intimidating, threatening behaviors.

Forces change.

FLIGHT RESPONSES:

Gets defensive.

Becomes overly guarded.
Withdraws.

Ignores or avoids issues.
Tries to smooth over conflict.

Placating to keep things under control.

Minimizes, downplays the issues or conflict.

FREEZE RESPONSES:

Blanks out, forget what wanted to say or do.

Zones out.

Immobilized.

Aggressively attacks and berates.

Dismisses or minimizes the comments
of others.

Explodes and directs their feelings
ontoothers.

Sarcastic or off-handed remarks.
Belittles comments.
Intentionally triestoembarrass others.

Criticizes or accuses with theintent to
humiliate and shame.

Bullies others into submission.

Turns their words against them.

Shuts down.
Disengages.

Uses humour and jokes to distract and
smooth things over.

Quickly changes the subject.
Pretendsto agree to avoid conflict.

Uses crying todistract and not engage.

Doesn’t respond or interrupt exclusionary comments and actions.

Overly anxious and scared.
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APPENDIX 7

COMMON EXAMPLES OF TRIGGERING EVENTS

DIRECTIONS:

no emotional reaction

mild level of emotional reaction
Use a 0-10 scale to rate how much of a

“trigger” each of the following is for you
when you are engaging in dialogues about
diversity, equity, and/or inclusion.

= low-moderate degree of emotional reaction

2
4
- 6 = moderate degree of emotional reaction
- 8 = high degree of emotional reaction

10 = extremely high level of emotional reaction

0
1
K}
5
7
9

A.WHEN SOMEONE:

1. makes aninsensitive, stereotypic, or offensive comment.

2. actsinways that are classist, racist, sexist, homophobic, etc.

3. interrupts or speaks over me or others.

4. dismisses my point or that of others.

S. demonstrates disruptive behaviour including joking, side conversations, or laughing at me or others.
6. makes snide or sarcastic comments.

7. is belittling or demeaning.

8. demonstrates domineering or controlling behaviour.

9. demonstrates bullying or threatening behaviour.

10. isarrogant or self-righteous.

11. is patronizing or condescending.

12. has avery blunt orimpersonal style.

13. has an aggressive or forceful style.

14. tries to derail the planned format and agenda.

15. refuses to participate in the discussion or the activity.

16. is silent, shut down or withdrawn.

17. is “setin their ways” and unwilling to shift their perspective.

18. will only focus on their intent, and not the impact of their behaviour.

19. refuses to consider feedback from me or others.

20. is crying and expressing deep emotions of pain or grief.

21. isexpressing deep anger or rage.

22, isengaged in an intense, emotional conflict with me or others.

23. challenges the validity of the information or statistics being presented.

24, strongly disagrees with what | am saying.

25. guestions the usefulness of an activity or adiscussion.

26. criticizes my style, design, or approach.

27. guestions my competency.

28. calls me classist, racist, sexist, homophobic, etc.

29. criticizes or minimizes efforts related to equity, inclusion, and social justice.
30. dismisses the conversation as “political correctness”.

31. portrays themselves as the “victim” of “reverse discrimination”.

32. proclaims that they are “a good one” without acknowledging their unearned.
33. privilege continually points out what others do that is oppressive without.
34. acknowledging their own participation in the dynamics of oppression.

35. shifts the conversation away from their privileged group and to their marginalized.
36. group only engages in the conversation out of marginalized identities.

37. “coaches” members of marginalized groups on how to act, think and feel.

38. is colluding with their own oppression, “going along to get along”.

39. defends members of privileged groups who are acting out of privilege or prejudice.
40. publicly criticizes other members of their marginalized group(s).

34



B.FORME, WHENI:

41. make a mistake or error.

42, do or say something biased, offensive or oppressive.

43. do not know the answer to a question.

44, fear | do not know how to effectively respondin a situation start to cry or lash outin anger.

45. believe the conversationis about to “get out of control”.

C.WHENA COLLEAGUE:

46. istriggered and experiencing deep emotions.

47. mismanages an activity or makes an ineffective intervention.

48. makes an offensive or stereotypic comment.

49. changes the planned agenda without checking in with me.

50. stepsinas|amleading and takes over.

51. tries to “correct,’ coach, or criticize me in front of the group.

52. issilentand “disappears” duringagroup discussionin which they are amember of the privileged group.
53. issilentand “disappears” duringagroup discussion in which they are amember of the marginalized group.
54. takes credit for my ideas or work.

ADDITIONAL COMMON TRIGGERS FOR YOU:

* This section was enhanced by the work of Marshall Rosenberg (2005). Nonviolent Communication. Copyrighted, April 2000,
Kathy Obear, ALLIANCE FOR CHANGE kathy@drkathyobear.com www.drkathyobear.com
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APRPPENDIX

JOURNALING THE TRIGGERING EVENTS CYCLE ©

JOURNALING: THE TRIGGERING EVENT CYCLE ©

DIRECTIONS: Choose one situation when you were not satisfied with how you reacted when you felt
triggered. Youmay wishtouse one of the situations fromthe Common Triggering Events Handout that
had a high emotional score.

What was the specific situation in which you felt triggered (Step 1)?

What were some of your intrapersonal roots fueling your triggered reactions? (Step 2)
(see next pages)

How did you make meaning of the situation? What “story” did you make up about what you
thought was happening (Step 3)?

How did you know you were triggered (Step 4)?

*physiological reactions: *self-talk/thoughts:

*feelings: *unconscious behaviors or responses:

What were your intentions and motives? Hoped for outcome? What were you trying to
accomplish (Step 5)?

*unproductive motives: *more productive motives:

How did you react when you were triggered? Please note both your actions as well as your
intrapersonal processes, such as your feelings and fears, thoughts and “self-talk” (Step 6)?

* less effective reactions/responses: *more effective reactions/responses:

How was your effectivenessimpacted by feeling triggered? How did your reactionsimpact you?
Others (Step 7)?




INTRAPERSONAL “ROOTS” OF TRIGGERING EVENTS

DIRECTIONS: Think about yourtriggering event. What do you believe were the various factors or “roots”
that contributed to your feeling triggered?

Current life issues and dynamics (fatigue, iliness, crises, stressors, etc.)

Cumulative impact of recent experiences: Does this situation remind you of recent events?

Unfinished business, unresolved or unhealed past issues, traumas, and “wounds:” Does this
person remind you of anyone? Does this situation remind you of past traumas?

Fears (check-off all that are related and add any others):

If | am too confrontational or angry, then people will judge me, be mad at me, reject me, ostracize me, etc.
| will be seen as incompetent and “not good enough.”

They will see how prejudiced | really am.

They will think less of me....l won’t be able to manage the situation.

My personal issues will become the focus of the conversation: all eyes will be on me.
I will lose credibility and be seen as less competent.

If | cry and show emotion, people will think less of me.

The conversation will “get out of control”.

I'll let people down and disappoint them.

People will get too emotional and | won't have the skills to manage the situation.

| won't know enough about the issue to engage in conversation.

If | challenge thisissue | will be all alone without support.

| won'’t be able to express myself clearly; I'll be misunderstood.

Things won’'t change.

I will make a mistake and be wrong.

People will be disappointed in me.

If I don’t handle this well, people could feel uncomfortable...be hurt.

Things will be worse off than before.

People won't like me or approve of me.
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Respect, dignity

Trust

Planning, order

Fairness

Clarity, understanding
Openness, honesty

Direct communication
Respectful disagreement
Recognition, acknowledgement
Appreciation

Competence, effectiveness
Success, to make a difference
To be kept informed and updated

Harmony, peace...

Unmet Universal Needs/What | value*” (check-off all that are related and add any others).

Safety, security

Integrity

Innovation and creativity

Ease and simplicity

Connection

Mutuality, partnering, collaboration
For approval

For acceptance, belonging
Inclusion

Consideration

Dependability, follow-through

Ego-driven desires (check-off all that are related and add any others)

To assert, regain my power and authority To gain prestige and status

To have control To be admired; avoid disgrace
Towinthe argument; prove them wrong To be liked

To get my way Tofitin

To make people change; “fix” them Tobeseenasa“goodone,”anally
To make people learn To be perfect

Toberight To gain certainty and predictability

To shut them down, put themin their place For everyone to feel happy

To make them feel the pain and hurt | feel To avoid deep emotions and conflict
To be seen as the expert, smart Tomakeothersengage aslwantthem

To prove | am competent

Biases, assumptions, expectations, shoulds, and judgments

* This section was enhanced by the work of Marshall Rosenberg (2005). Nonviolent Communication. Copyrighted, April 2000,
Kathy Obear, ALLIANCE FOR CHANGE kathy@drkathyobear.com www.drkathyobear.com
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APRPPENDIX

SELFCARE BINGO

SELF-CARE BINGO

DIRECTIONS:

Mark an X through each of the activities that you engage in when you are trying to practice self-care.

When you have marked an X through one item on each column you’ve hit BINGO! Good work on prac-

ticing self-care!

If you don't BINGO don’t worry. Just select one self-care activity to do this week AND - you get a free
letter if you engage in any kind of self-care that’s not on the sheet.

Justinsertitintothe purple boxin the middle and give yourself an N.

Look up .
Take aWarm . . . Take a Social
Bath or Shower Watch a TedTalk Listen To Music Inspirational Media Break
Quotes
Sﬁﬁ:gt-ru'rrze Randomly Dance Practice Yoga Watch a Movie Clean Your Space

Do Tasks You're

di Organize Your Writein Your
Avoiding Pray/Meditate Closet Journal
Shop for Practice Deep .
New Clothes Breathing Read aBook GotoSleep Exercise
Bake or Cook Say Noto Spend Time Talk to a Therapist,
Something You Something You with Friends or Mental Health GotoaParty
Like Don't Want to Do Professional

* This BINGO game was inspired by an activity in the Equality for All Jamaica OUTLoudJa Advocacy Training Curriculum and amended by

IGDS for UNESCO.
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BACKGROUND

The Caribbean Sheroes Initiative is a joint project of
UNESCO and the Institute for Gender and Development
Studies Regional Coordinating Office (IGDS-RCO) aimed
at producing knowledge and strengtheningskillsamong
young people to promote gender equality. The Initiative
alsohonours Civil Society Organizations that champion
women’s rights and gender equality.

This Initiativeis significant because the Caribbean region
continues to be affected by high rates of gender-based
violence wherein approximately oneinthree Caribbean
women will be a victim of gender-based violence in her
lifetime. Despite the ongoing work of individual activists
and organizations, social norms, political and economic
systems remain entrenched in patriarchy and historical
and colonial experiences which undermine the autonomy
and well-being of women, girls, and other gender and
sexual minorities.

In 2021 UNESCO and the IGDS launched a Caribbean
Sheroes Initiative Resource document that both cele-
brated Gender Equality Champions and collated their
wisdom, tools,and methods for advancing gender equality.

That knowledge is interwoven into this
manual as inspiration and best practice.



What is the Training Manual for Youth-led Organizations
on Gender Equality, Development and Advocacy?

The Training Manual for Youth-led Organizations on Gender Equality, Development and Advocacy is a five-session
interactive mentorship and training curriculum.

The curriculum targets activists between the ages of 18 and 30 that are involved in Civil Society Organizations
and/or youth-led organizations in the Caribbean. It builds key competencies to support and promote the United
Nations Sustainable Development Goal 5 whichis “Achieve Gender Equality and Empower All Women and Girls”.

Materialinthis curriculumisdrawn fromthe UNESCO Caribbean Sheroes Toolkit for Civil Society Organizations,
ongoingresearch in gender, and best practices used by leaders in advocacy.

Thecurriculumisdesigned with afocus oninteractivity, applicability, and clear monitoring and evaluation of growth
and learning. As such, modules contain appropriate assessment tasks, pedagogical support, and resource docu-
ments situated within a training schedule that builds from the first session to the last. Participants are provided
with multiple opportunities to undertake mock advocacy work as well as guidance for building strong regional
advocacy networks.

GOALS & OBJECTIVES

The Caribbean Sheroes Initiative seeks to highlight the work of individual women and women-led organizations
who have advanced gender equality in the Caribbean.

The Goals and Objectives of the Training Manual for Youth-led Organizations on Gender Equality, Development
and Advocacy are:
¢ To provide young advocates (aged 18-30) with basic knowledge about gender, gender mainstreaming, femininities

and masculinities, and advocacy so they are grounded in both the scholarship and practicum of advocacy.

® Toconnectyouth advocates sothey canjoinforcestojointly address common challenges and share best practices.

® To equip youth advocates with the tools and skills that are necessary to develop and effectively implement an
advocacy campaign.

® They create aspace for youth advocates to define and develop advocacy campaigns that align with their interests
and the needs of their communities.



https://indd.adobe.com/view/7292fcd2-166a-4766-8b3a-d8d3f934317a
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GENDER
- INTO ADVOCACY:-




PRE=-TRAINING ACTIVITY:
THIS IS ME WORKSHEET

TIME 30 Minutes

This Is Me Worksheet and Electronic Device.

RESOURCES OR
This Is Me Worksheet (Printed Copy) and Pen/Pencil.

By the end of the session participants should be able to:

Construct atimeline of their most formative and unexpected
LEARNING OUTCOMES life experiences.

Evaluate which parts of their life’s story will be useful for
personal advocacy.

INSIIR NI @S

Prior to the start of training, share the This Is Me worksheet in Appendix 1 with participants. Ask them
to set aside about 30 minutes where they will not be disturbed to work on the sheet. If it helps, they can

play music and create arelaxed atmosphere. The point of the exercise is for them to reflect on their life’s
experiences and to see how much they have accomplished and survived. Also, tounderstand the experiences
and encounters that have shaped them and how those personal experiences can be used in advocacy.

Ask participants to bring their This is Me worksheets to Session 1.




MODULE 3

MAINSTREAMING GENDER INTO ADVOCACY

TIME 3 Hours

Gender Mainstreaming Guide Sheet - Appendix 9

Advocacy Activity Plan Sheet - Appendix 10

19 Ways Youth Delivered for Equality in 2019

In-person: flip-chart or awhiteboard, markers. (Visual notes help to provide
RESOURCES points of reference and are also helpful for reporting)

Online: use interactive polls for Q+A and breakout rooms for groups work.

Article: 19 Ways Youth Delivered for Gender Equality in 2019

Sustainable Gender Equality - AFilm About Gender Mainstreamingin Practice

An Essential Guide to Gender Mainstreaming

By the end of the session participants should be able To:

Explain the concepts of sex, gender, gender inequality and gender
mainstreaming.

Analyse instances of gender inequality in their communities.
Define catcalling and street harassment.
Understand catcalling as a form of GBV.

LEARNING OUTCOMES

Plan at least one activity that can be undertaken to challenge the
culture of catcalling in their respective communities.

Apply techniques for mainstreaming gender into their advocacy.

Apply techniquesforincluding groups that are often excluded including
LGBT persons, rural persons, persons living with disabilities.

Produce aplanfor an online advocacy activity.

THE JAMAICA HOUSEHOLD WORKERS'
UNION ON ADVOCACY

“Thiswork requires passion and patience, and is sometimes frustrating. The very same women for whom

you are fighting, can be the very same obstacle in your fight. It takes tenacity of purpose and commitment
and sometimes you have to be aggressive in the fight. Make sure that the persons you are representing
are at the focal point of everything you do. Partner with other stakeholders (government agencies, civil
society and corporate entities). Start teaching boys from the preschool level about the important role
women play in society.”



https://womendeliver.org/2019/19-ways-youth-delivered-for-gender-equality-in-2019/
https://youtu.be/udSjBbGwJEg
https://www.youtube.com/watch?v=WZvNcflKBDs

Activity: Triggers and Self-Care Homework Review

INSTRUCTIONS:

Ask the participants to share their Triggers and Self Care Homework
What type of self-care did you do and how did you feel after?
How do you feel about integrating self-care into your weekly routine?
What events were most triggering?
What were the emotional roots?
How did you feel completing the exercise?
Did you find anything surprising?
How might your emotional responses impact your advocacy and what can you do?

UNDERSTANDING SEX & GENDER

Activity: Activity: Get To Know The Genderbread Person

INSTRUCTIONS:

The Genderbread person'is a useful tool for clarifying some Sex and Gender concepts that were previ-
ously thought to be the same. It also introduces participants to the idea that sex and gender identities
exist on acontinuum rather than as a binary concept.

*Sam Killermann, “Gender, Sexuality. & Social Justice.” It's Pronounced Metrosexual, 2020

Facilitator’s Note:

Explain the Genderbread person with participants and ask them to plot their own identities on the
various categories.

The Genderbread Person

y www.ItsPronouncedMetrosexual
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https://www.itspronouncedmetrosexual.com/

DISCUSSION PROMPTS:

How do you feel about the idea that sex and gender are on a continuum rather than
abinary (only two)?

What's it like being a person with your identities in your country?

DISCUSSION: Exploring Sex and Gender

INSTRUCTIONS:
Ask participants to look at the This Is Me Worksheet they completed at home.

Invite afew participants to share their worksheet with the group.

Gender:
Refers to “the social attributes and opportunities associated with being male and female and the relationships
between women and men and girls and boys, as well as the relations between women and those between men.”

Additional information can be found here.

Sex:
Refers to the “biological characteristics that define humans as female or male.””

Additional information can be found here.

Gender Identity:
“Reflects a deeply felt and experienced sense of one’s own gender. Everyone has a gender identity, which is part
of their overall identity. A person’s gender identity is typically aligned with the sex assigned to them at birth.” ™

Additional information can be found here.

Sexual Orientation:
Refers toa “person’s physical, romantic and/or emotional attraction towards other people. Everyone has a sexual
orientation, which is part of their identity.”"”

Additional information can be found here.

Expansion:
To bring it all together: when you are born the doctor will assign you a biological sex (male or female) based on
how your body looks (penis, vagina, etc.). Based on your biological sex your community will have certain roles
and expectations of you and your parents will train you into these behaviours and traits (your gender- boy or girl/
man or woman). Over time you will come into your own understanding of who you are as a gendered being and
you will keep or reject some of these expectations as you affirm your own gender identity (man, woman, trans,
gender fluid, gender queer etc).

* “Concepts and Definitions.” UN Women, accessed September 10, 2021
** “Gender and Human Rights.” World Health Organization, accessed September 10, 2021

*** “Definitions,” UN Free & Equal, accessed September 10,2021
***x “Definitions,” UN Free & Equal, accessed September 10,2021


https://www.un.org/womenwatch/osagi/conceptsandefinitions.htm
https://www.who.int/reproductivehealth/topics/gender_rights/sexual_health/en/
https://www.unfe.org/definitions/
https://www.unfe.org/definitions/
https://www.un.org/womenwatch/osagi/conceptsandefinitions.htm
https://www.who.int/reproductivehealth/topics/gender_rights/sexual_health/en/
https://www.unfe.org/definitions/
https://www.unfe.org/definitions/

FURTHER READING:

More definitions.

Tips forincluding LGBT youth.

INSTRUCTIONS:

What are traditionally considered men’s roles and women'’s roles in your community?
How do men and women feel about these roles?

Arethere any advantages or disadvantages to having these roles?

Isthere any biological reason why males cannot do what are considered women'’s activities
and vice versa?

GENDER (IN)EQUALITY

Activity: Chatterbox - On My Block

Gender Inequality refersto asituationin which people are viewed or treated differently because of their
sex or gender. Gender inequality is a barrier to human development. Though major strides have been
made to advance gender equity, women and girls continue to face disadvantages that have negative
consequences for the achievement of their full potential. The Gender Inequality Index (Gll), devel-
oped by UNDP, measures gender inequality through three dimensions of human development: health,
empowerment and labour market, using a number of indicators including maternal mortality and how
many adolescents are having babies, how many females attain secondary education, the number of men
versus women represented in parliament and the number of men versus women who are employed or
participatinginthelabour force. The higher the Gll value the more disparities between women and men.

Gender inequality finds its roots in negative gender roles and stereotypes. Preconceived notions of
traditional gender norms and stereotypical gender roles are often openly or subtly manifested, leading
to exclusion and unequal opportunities for women. Even though we look to evidence provided by
international organizations like the United Nations to understand this, we can also spot the impact of
gender inequality closer to home.



https://www.unfe.org/definitions/
https://www.samhsa.gov/sites/default/files/lgbtqi2-s-practice-brief.pdf

INSTRUCTIONS:

Show participantsthe categories below and askthemtorespond to the questionsinthe chat. Remember to
highlight that answers aren’t limited to ‘men and women’. Answers should include trans men, trans women,
gay men, lesbians, men, women, young boys, young girls etc.

In your community:

Who is more likely to finish school?

Who is more likely to get bullied?

Who is more likely to have to care for sick family members?

Who is more likely to care for children?

Who is more likely to be harassed while walking down the street?
Who is more likely to be reprimanded for how they dressin church?
Who is more likely to be reprimanded for buying condoms?

Who is more likely to be a member of parliament?

Who is more likely to be the victim of aviolent crime?

DISCUSSION PROMPTS:

What are some of the gender stereotypes in your area? About men? Women? LGBT persons?
How does gender inequality play into these scenarios?

Do any of your advocacy activities address these issues?

What type of gender equality work could create a change?

Resource: Understanding Gender Equality

Referstothe concept that women and men, girls and boys have equal conditions, treatment and oppor-
tunities for realizing their full potential, humanrights and dignity, and for contributing to (and benefitting
from) economic, social, cultural and political development.

Additional information can be found here.

When a society is gender equal men and women are valued the same. That means, for instance, a boy
would not consider it a put down if someone said he was acting like a girl; and both men and women
would have the same access to jobs, school, justice and all the other areas that make up their lives. Men
and women would carry equal responsibility for work in the home and bosses would be equally open
to hiring men and women for the same job.

In a society that is gender equal, the needs and experiences of men and women would be given equal
consideration by decision makers which would be reflected in laws and policies so that no personwould
be oppressed based on their sex assigned at birth.

*“Gender Equality: Glossary of Terms and Concepts” (United Nations Children’s Fund, November, 2017)
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https://www.unicef.org/rosa/media/1761/file/Gender%20glossary%20of%20terms%20and%20concepts%20.pdf.
https://www.unicef.org/rosa/media/1761/file/Gender%20glossary%20of%20terms%20and%20concepts%20.pdf.

“Gender equality is a matter of human rights and is considered a precondition for, and indicator of,

sustainable people-centred development.

Below are some key conceptsin Gender Equality that help us tounderstand the scope of Gender Equality
and why itisimportant to advocate for a gender equal world.

Hok

Gender Equality: Glossary of Terms and Concepts” (United Nations Children’s Fund, November, 2017)

Masculinity:

“Masculinity refers to the behaviours, social roles and expectations, and relations of men within a given
society as well as the meanings attributed to them.”

* Michael Kimmel and Tristan Bridges, “Masculinity.” Sociology, July 27,2011

COMMON TRAITS OF MASCULINITY:

Each community will construct what is considered masculine based on their own culture. However,
across cultures, masculinity tends to share three common features:

Men are expected to impregnate women - this extends to the expectation that men will
take the lead in courtship and sex, and that men will compete with each other for women.

Men are expected to provide for women and their offspring.

Men are expected to protect women and children from other men and
threats that may arise.

Despite masculinity being associated with men, a man is not automatically or perpetually viewed as
masculine. Onthe contrary, men must earn, reaffirm or constantly defend their masculinity by correctly
performing masculinity, especially for the approval of other men. This need to earn or defend manifests
as many social issuesincluding crime, gender-based violence,emotional detachment and mental health
crises that create relatively high suicide rates among men.™

HEGEMONIC AND TOXIC MASCULINITIES:

Masculinities exist in a hierarchy, and in Western or Westernised societies the hegemonic or ‘ideal’
masculinity is the ‘macho’ brand of masculinity. This ‘macho’ masculinity often overlaps with toxic
masculinity in that it requires men to engage in high-risk sexual behaviour, avoid emotions, not seek
help (including healthcare unless it is urgent care), and be sexually dominant. “"Men who do not fulfil
these requirements of ideal masculinity fall further down the hierarchy.”” Men may try to match up by
competing with each other or they may highlight and exploit what is less masculine about other men
to make themselves feel more masculine by comparison. Furthermore, as a result exercising societal
expectations such as being providers, engagingin risky behaviours or avoiding discussing their emotions,

higher rates of suicides, homicides, and addiction are experienced among men. ™

Simultaneously, though masculinity is associated with men, all humans have traits that may be consid-
ered masculine. Traits such asindependence, directness,and courage are found in people of all genders.
The performance of masculinity is not directly linked to male biological sex.

In the sections below you will find more information on how masculinity and masculine expectations
impact the lives of people of all gender identities.

* Rosina Wiltshire, “Youth Masculinities and Violence in the Caribbean.” April 2012

** Claudina E Cayetano, “PPT," n.d.

*** Oscar Reyes, “1 In 5 Men Will Not Reach the Age of 50 in the Americas, Due to Issues Relating to Toxic Masculinity,” Pan American
Health Organization, November 18,2019

*** “Hegemonic Masculinity.” ScienceDirect, accessed September 10, 2021

**xx* Oscar Reyes, “1 In 5 Men Will Not Reach the Age of 50 in the Americas, Due to Issues Relating to Toxic Masculinity.” Pan American
Health Organization, November 18,2019
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https://caricom.org/documents/11306-gender_advocate_final_report_-_youth_masculinities_and_violence_in_the_caribbean_(1).pdf.
https://www.sciencedirect.com/topics/psychology/hegemonic-masculinity
https://www3.paho.org/hq/index.php?option=com_content&view=article&id=15599%3A1-in-5-men-will-not-reach-the-age-of-50-in-the-americas-due-to-issues-relating-to-toxic-masculinity&Itemid=1926&lang=en.
https://doi.org/10.1093/obo/9780199756384-0033.
https://www.unicef.org/rosa/media/1761/file/Gender%20glossary%20of%20terms%20and%20concepts%20.pdf.

Femininity:

Femininity is commonly understood to refer to a collection of qualities or attributes associated with
women indistinction from men. Passivity, submissiveness, and compassionate, caring, nurturing behaviour
toward others, especially infants, are widely considered feminine traits in comparison to masculine

assertiveness and competitiveness. As with masculinity, femininity is not only present in women or
persons who are biologically female. However, people who are female experience great social pressure
to be correctly feminine.’

* “Femininity,” Encyclopedia.com, June 8,2018

COMMON TRAITS OF FEMININITY:

Each community will decide what is considered rightly feminine, but overtime femininity has been
defined as:

Passive

Submissive

Compassionate

Caring

Nurturing others, especially infants.”

“Femininities also exist in a hierarchy where ‘hegemonic femininity’ or the ideal femininity consists of
the characteristics defined as womanly that complement hegemonic masculinity and support male
domination.” Meaning the brand of femininity that would be considered ideal would be the brand that
works for men rather than for women - this is because our current ideas of masculinity and femininity
are based on an unjust gender system and steeped in patriarchy.”

ENGINEERING FEMININITY:

Beingbornawoman creates the expectationthat youwill be feminine, but does not guarantee that you
will be interpreted that way.” However, Bartky suggests that there are three practices that awoman
is bound to undertake to be properly feminine:

Practices that produce a‘nymphlike’ body. Meaning women are expected to diet, exercise,
wear restrictive clothing, re-sculpture their face and augment their bodies to be thin. This
pressureresultsin,amongother things, eatingdisorders. While the prevalence of eating
disordersisrelatively lowin the Caribbean,ina2013 study 67.7 percent of respondents
reported being terrified of becoming fat.™

situpright withtheir legs close together, women should not gesticulate too much or speak
too loudly, they should also avoid activities such as sports that require themtoreach and
stretch too much.

f Practices that cause women to take up less space than men. For example, women are to

° Practicesthattreatawoman’s body as an ornamented surface. Meaning women must pay
meticulous attentiontotheir appearance at all times and be ever mindful of meetingthe
requirements of beauty. They must use special soaps, remove hair, apply make-up, mind
their health and utilise a variety of devices and very precise techniques to maintain a
youthful appearance at all times.

** “Femininity " Encyclopedia.com, June 8,2018
** Mimi Schippers, “Recovering the Feminine Other: Masculinity, Femininity. and Gender Hegemony.” Theory and Society 36, no. 1
(March 2007) ): pp. 85-102
*** Carole R. McCann et al., “Foucault, Femininity. and the Modernization of Patriarchal Power.” in Feminist Theory Reader: Local and
Global Perspectives, 5th ed. (New York: Routledge, Taylor & Francis Group), pp. 25-45, accessed September 10, 2021
**** Dinesh Bhugra et al., “Prevalence of Bulimic Behaviours and Eating Attitudes in Schoolgirls from Trinidad and Barbados.” Transcultur-
14 al Psychiatry 40, no. 3 (October 2003)



https://www.encyclopedia.com/social-sciences-and-law/sociology-and-social-reform/sociology-general-terms-and-concepts/femininity.
https://doi.org/10.1007/s11186-007-9022-4
https://faculty.uml.edu/kluis/42.101/Bartky_FoucaultFeminityandtheModernization.pdf.
https://doi.org/10.1177/13634615030403005
https://www.encyclopedia.com/social-sciences-and-law/sociology-and-social-reform/sociology-general-terms-and-concepts/femininity.

Theuse of social mediaplaysanincreasingroleincreating and re-enforcing the gendered expectations
regarding masculinities and femininity.

The most important thing to note is that men are generally not expected to undertake these same
practices. In recent times men have become more image-conscious in some societies, and quite a few
men go to the gym, use face cream, etc. But there is still less of an expectation and pressure on men as
compared towomen.

Gender Roles:
“Social and behavioural norms that, within a specific culture, are widely considered to be socially
appropriate for individuals of a specific sex.”

* United Nations Children’s Fund, “Gender Equality.”
Additional information can be found here.

Because the gender systemis unequal and places a higher value on men than on women, the roles asso-
ciated with women are usually valued less than those associated with men. For instance, both doctors

and nurses are medical professionals who save lives. However, the role of the nurse is associated with

caregiving - which is traditionally women’s work. As a result, nurses are often valued comparatively
less than doctors though the healthcare system would crumble without them.

Gender Stereotyping:

‘Ascribing certain attributes, characteristics and roles to people based on their gender. Gender stereo-
types can be negative (i.e., women are bad drivers, men can’t change diapers) and benign (i.e., women are
better caregivers, men are stronger).” For instance, the stereotype that boys need harsh punishment and
that they are disruptive in school leads some teachers in the Caribbean to be very hard on boys in class.
As we will discuss in more detail later, this diminishes their academic performance and job prospects
across their lifetime.

* United Nations Children’s Fund, “Gender Equality.”

Additional information can be found here.

Compounded gender stereotypes occur when layered with stereotypes about other characteristics of the
person,such asdisability, ethnicity or social status. Compounded stereotypes can lead to compounded
discrimination. For instance, in 2010 Moya Bailey created the term misogynoir to refer to the specific
discrimination directed at black women in hip-hop music. The use of the term has since expanded to
encapsulate the misogyny directed at black women by black men and also negative stereotypes projected
onto black women including hypersexualization, and the notion of the strong black woman.”

* United Nations Children’s Fund, “Gender Equality.”
** Moya Bailey and Trudy, “On Misogynoir: Citation, Erasure, and Plagiarism.” Feminist Media Studies 18, no. 4 (2018): pp. 762-768



https://www.unicef.org/rosa/media/1761/file/Gender%20glossary%20of%20terms%20and%20concepts%20.pdf
https://www.unicef.org/rosa/media/1761/file/Gender%20glossary%20of%20terms%20and%20concepts%20.pdf
 https://doi.org/10.1080/14680777.2018.1447395

Gender-based violence (GBV):

‘An umbrella term for any harmful act that is perpetrated against a person’s will and that is based on
socially ascribed (gender) differences between females and males.” GBV can also encompass psycho-
logical violence aimed at causing emotional harm.

* United Nations Children’s Fund, “Gender Equality”,5.
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Patriarchy:
‘A social system in which men hold the greatest power, leadership roles, privilege, moral authority and
access to resources and land, including in the family.”

* United Nations Children’s Fund, “Gender Equality”,7.

For most societies patriarchy is so deeply ingrained that people rarely notice it. Though women are
oppressed by patriarchy they are often complicit in perpetuating it because patriarchal beliefs have
become part of their community’s ‘culture’. For example, some women will tease boys by telling them
that they play sports ‘like a girl’. They do not recognize that they are perpetuating the idea that women
are bad at sports while men are good. Simultaneously, while men as a group benefit from patriarchy,
individual men do not benefit equally. Black men, queer men, and men from low-income backgrounds
do not reap the same benefits as white men, straight men, and men from high income backgrounds.

Patriarchy is also damaging to men. Case in point, though women are more likely to be diagnosed with
depression,menare morelikely todie by suicide. Inlarge part because the patriarchal expectationthat
menwill be ‘strongleaders’ makes it hard for them to admit vulnerability or that they struggle -for fear
of seeming weak. Suicide is a last resort for many men who can no longer cope with feelings they have
bottled upinside.

Patriarchal violence can beillustrated as an iceberg with only its top visible: murder, rape and severe

physical violence against women, children, LGBT persons and such crimes committed in the name of
honour. At the same time, the less dramatic forms of violence suffered by these groups are invisible in

many ways and for many reasons. On the one hand, these forms of violence usually take place in the

home;ontheotherhand, these assaults are not considered violent by most. Throughout their socializa-
tion,members of the society come torealize the requirements of traditional gender roles. By following
theserequirements, they necessarily accept or serve male dominance or they become its beneficiaries.
Patriarchalideology becomes attached to other social institutions based oninequality (education, wealth,
health care etc.). It is in accordance with traditional social norms and moral values, thus its reason for
existence is hardly ever questioned.



Activity: Chatterbox - On My Block

Latin America and the Caribbeanis the region that has the highest levels of violence in the world.

Let’s take alook at how Gender Inequality shows up across the lifetime of a Caribbean person:

Maternal Health:
6.3 percent of live births are to adolescents aged 15 -19 (the second highest adolescent pregnancy ratein
the world). Maternal mortality is one of the leading causes of death for persons 15-24.

Limited access to comprehensive sex education and suitable sexual reproductive health services, coupled
with a general lack of information contributes to adolescent pregnancies.’ Often the pregnancies are not
planned and may be the result of abuse.

Girls from marginalised communities and girls who live with social inequality are more vulnerable to early
pregnancies. For instance, girls with no education or who were only educated to the primary level were
four times more likely to get pregnant than girls with secondary education and higher. Similarly, girls from
the lowest income backgrounds were three to four more times more likely to become pregnant than those
from the highest income backgrounds. Early pregnancy can cause girls to drop out of school which would
have a long term impact on their education as well as future employment opportunities.”

*See UNESCO's publication on Comprehensive Sexuality Education

** Latin America and the Caribbean Have the Second Highest Adolescent Pregnancy Rates in the World,” Pan American Health
Organization, February 28,2018

Menstrual Health:
While many schools and communities will, for instance, create school feeding programs to provide for
students who cannot afford to purchase food, the same accommodation is needed for menstrual hygiene
products. Inadequate facilities in schools and social centres means people cannot manage their menstru-

ation with dignity. As a result, they often miss school and cannot participate in social life.

* Sharlene Hendricks, “Foundation Tackles Period Poverty.” Jamaica Observer, December 16,2018
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Education:
Education advocacy has created positive changes in the Caribbean sub-region. For instance, as of 2018
about 94 percent of girls in the Caribbean go to school. However, when we focus on adolescent girls who
livein rural areas that drops to 75 percent. Instead of going to school they work in domestic care and tasks.

Asitpertains to education, Caribbean girls are outpacing their male counterparts: for every 100 girls who
complete primary school, only 96 boys will do the same. For every 100 women who complete secondary
school, only 21 men will do the same.

*“Gender Equality,” UNICEF Latin America and Caribbean, 2019

Masculinity and Education:
You may wonder why Caribbean men and boys are not enrolling in school. Understanding the issue requires
that we, again, centre gender roles and expectations along with the impacts of poverty.

For instance, Mark Figueroa suggests that the comparative under-achievement of Caribbean boys is
linked to gender privileging. In fact, he states that boys and girls have performed differently in school for
years, but girls are now outperforming boys in the subjects that are deemed important which is why it is
now perceived to be an issue. " Figueroa explains that over time men have occupied positions of power
and had greater access to resources. This shapes how men are raised in the home, their treatment in
schools as well as their payment for work. For women this lack of access created a need to cross over
into male-dominated fields, however men do not cross over into female-dominated fields because those
jobs are valued less. As a result, education - as a tool for crossing over and securing a better life - holds
higher value for women than men.

In addition, boys are usually socialised to be active and given more freedom to roam the streets while
girls are socialised to ‘sit still and listen’ and carry more responsibility in the home. The capacity to ‘sit
stilland listen’ for long periods of time, as well as to multitask, works for girls in the classroom but works
against boys. This becomes more an even more significant barrier for boys because most classrooms
still use traditional ‘chalk and talk/lecture style approaches as opposed to teaching styles that utilise
movement to support learning.

Outside of the classroom, boys have more access to skills-based careers that do not require a high level
of education. This means boys are likely to survive, even without an education, while girls may struggle.”

More generally, however, education is no longer a hallmark of masculinity. From as early as 2009, Barry
Chevannes noted boys who believed “School is girl stuff!”.” In 2004 Wesley Crichlow noted young men
in Trinidad who believed that academic subjects were for women and gay men, while trade subjects were
for 'real men’. In 2015 a survey by the British Council noted that boys were refusing to learn, speak and
write English because they thought it was for ‘sissies’. ™

* Richard Green, Rupert Jones-Parry, and Mark Figueroa, “Coming to Terms with Boys at Risk in Jamaica and the Rest of the
Caribbean,” in Commonwealth Education Partnerships 2010/11 (Commonwealth Secretariat, 2011), pp. 66-69.

** Mark Figueroa, “Under-Achieving Caribbean Boys,” in Commonwealth Education Partnerships 2007 (Commonwealth Educa-
tion Secretariat, 2007), pp. 23-25.

*** David Plummer, “Is Learning Becoming Taboo for Caribbean Boys?,” accessed September 10, 2021, http://web.worldbank.org/
archive/website01404/WEB/IMAGES/PLUMMERL.PDF.

**** Nadine Wilson-Harris, “English Is for Sissies.” PressReader.com - Digital Newspaper & Magazine subscriptions, September 6,
2015


https://www.unicef.org/lac/en/gender-equality
https://www.pressreader.com/jamaica/jamaica-gleaner/20150906/281552289630018
http://web.worldbank.org/

Masculinity and Education:

Moreover, because English was associated with effeminacy and homosexuality, speaking English could
put a boy at risk of being attacked in some instances. In Jamaica, and many other Caribbean countries,
the proper performance of masculinity includes risk-taking and being ‘rude’ ‘(not adhering to society’s
rules). Since English is considered the language of the well-behaved and refined - refusing to speak English
isoneway to establish one’s masculinity. However, the refusal negatively affects pass rates in both CSEC
English and other subjects. Boys are also more likely to be corporally punished and verbally put down
in schools - based on the idea that they need strong discipline and to be ‘toughened up’. This is directly
linked to poor academic performance.”

* Plummer, “Is Learning Becoming Taboo.”
** Laurence Telson, “Man-up: Hegemonic Masculinity in the Caribbean,” Caribbean Development Trends, May 22,2019

Violence:

In 2019 despite recentimprovements, Latin America and the Caribbean (LAC) remains the most violent
region in the world. The region is home to about 8 percent of the world’s population and yet is the site of
33percent of the world’s homicides. In fact, 17 of the 20 most homicidal countries in the world are located
in the LAC region.” The level of violence in the region is linked to instability of State control and weak
local governments. However, gender roles and expectations also play a role in the widespread violence.

* Luis Felipe Lopez-Calva, “Killing Development: The Devastating Epidemic of Crime and Insecurity in Latin America and the
Caribbean.” (UNDP, May 3,2019)



https://blogs.iadb.org/caribbean-dev-trends/en/man-up-hegemonic-masculinity-in-the-caribbean/
https://www.latinamerica.undp.org/content/rblac/en/home/presscenter/director-s-graph-for-thought/killing-development---the-devastating-epidemic-of-crime-and-inse.html
https://www.latinamerica.undp.org/content/rblac/en/home/presscenter/director-s-graph-for-thought/killing-development---the-devastating-epidemic-of-crime-and-inse.html
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Masculinities and Violence:
Men are almost 4 times more likely to die of homicide than women because of organized crime and gang
related violence. 14 percent of homicides in the world are from young men aged 15-29 who live in Latin
America and the Caribbean.’

Inthe Caribbean, young men are socialised to believe that violence and aggression are normal; as such they
use violence as their primary form of conflict resolution.” In addition, physicality (muscles and physical
strength) and the ability to show power and dominance are considered key markers of masculinity for
Caribbean boys. This association of masculinity with dominance makes boys vulnerable to involvement
in gangs and other groupings that are associated with these traits. Boys who do not have access to the
other ‘traditional’ markers of masculinity such as wealth and social stature may prove their masculinity
through violent and illegal means. They may also prove their masculinity through the dominance of
anything deemed feminine - women and gay men.”™

*"Gender Equality.” UNICEF Latin America and Caribbean, accessed September 10, 2021
**Wiltshire, “Youth Masculinities.”

*** Donna Hope, “Of ‘Chi-Chi Men- The Threat of Male Homosexuality to Afro-Jamaican Masculine Identity” (Maho Bay), ac-
cessed September 10, 2021

i® 1

Gender-Based Violence:
Approximately 1.1 million teenage girls between 15 and 19 have experienced sexual violence or other
forms of violence. As it relates to violence, Latin America and the Caribbean is the only region where this
data has not declined in the last decade.

Globally 1in 3women experience physical and/or sexual violence in their lifetime. However, in the Carib-
bean the situation may be even worse than that. Research done in 2020 in Grenada, Guyana, Suriname,
Jamaica and Trinidad and Tobago shows that 46 percent of women in these countries have experienced
some form of violence in their lifetime.” Lifetimes experiences of intimate partner violence range from
39 percent in Grenada and Jamaica to 48 percent in Suriname. Again, gender inequality is at the root of
the issue: gender inequality and unequal power relations between men and women led to gender-based
violence. Rates of violence were higher when male partners were controlling and had strong patriarchal
beliefs.”

Moreover, society-wide acceptance of the idea that men are the ‘head’ of the household and have a right
to control women may make it difficult for victim/survivors of violence to find support when they come
forward and report their abuse. Family, friends and even persons working in the criminal justice system
(police officers, employees of the court) may blame the victim for causing the violence rather than holding
the perpetrator accountable.

* World Health Organization, Devastatingly pervasive: 1 in 3 women globally experience violence, 2021

** Tasheen Sayed and Emily Bartels-Bland, “World Bank Blogs.” World Bank Blogs (blog), November 25, 2020


https://www.unicef.org/lac/en/gender-equality
http://ufdcimages.uflib.ufl.edu/ca/00/40/02/51/00001/pdf.pdf.
https://www.who.int/news/item/09-03-2021-devastatingly-pervasive-1-in-3-women-globally-experience-violence
https://blogs.worldbank.org/latinamerica/casting-light-shadow-pandemic-caribbean-violence-against-women

Employment:
Though the student population at the University of the West Indies is disproportionately female - between
65 percent female to 80 percent female depending on the year- Caribbean women make about 60 cents to
70 cents for every dollar made by men. Though this is the average for the region, some countries face an even
more dire situation. For instance, women in Guyana earn only 39 percent of the income earned by men.”

Why is there such a pay gap, especially since some Caribbean countries do have legislation that guarantees
equal work for equal pay? Women are more likely to be employed in industries that seem to be extensions of
their role as carers such as education and healthcare and welfare, which are lower paying. What are considered

‘«

men’s jobs extend from their roles as leaders and providers who are strong, smart and active as such they tend
to be in manufacturing, agriculture, construction and engineering. Because they are considered men’s jobs,
they are deemed more important and, as a result, are higher paid. The occupations that are dominated by
women are valued less - because they are ‘women’s jobs™- and tend to be lower paying. Across occupations,
women are less likely to hold the highest paying and top ranked positions.”

Within the realm of employment, there is another source of inequality: paid maternity leave. If a country does
not have clear legislation around maternal leave, then it is up to the employer to decide how they will treat
employees who become pregnant. Some may choose to fire women who become pregnant; some will guarantee
their job but will not pay them for the time they are off work. The minimum leave that should be provided
is 14 weeks of - that is available in Belize, Dominica and Trinidad and Tobago. Belize has the distinction of
being the only Caribbean country with 14 weeks maternity leave where the government pays for the benefits.
Research shows that when employers are required to pay for maternity leave benefits they may discriminate
against female employees and treat pregnancy as a liability. Paternity leave is even less popular with only
one Caribbean country - the Dominican Republic - offering paternity leave of 2 days. Jamaica has started
consultation on the matter of paternity leave.

Itis important to note that Gender Equality work is working. For instance, Latin America and the Caribbean
has the second highest rate of female entrepreneurship in the world.™

*Teresa Romero, “Gender Pay Gap Index in Latin America by Country 2021, Statista, July 5,2021

** Rosangela Bando, “Evidence-Based Gender Equality Policy and Pay in Latin America and the Caribbean: Progress and Challenges.”
Latin American Economic Review 28, no. 1 (October 31,2019)

***World Bank, “The Time is Now”
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https://www.statista.com/statistics/806368/latin-america-gender-pay-gap-index/
https://doi.org/10.1186/s40503-019-0075-3

22

Care Work:

Care work, such as cooking, cleaning, and caring for children, the sick and the elderly, is integral to
communities and to the economy. Women undertake more unpaid care work than men. On average,
women in Latin America and the Caribbean did 1 hour and 41 minutes of unpaid work for every one
hour of paid work. Men did 13 minutes of unpaid work for every hour of unpaid work. - When women
undertake such high levels of uncompensated labour it means they have less time and energy to engage
in paid work and are more likely to take low paying or precarious jobs as they try to balance employment

and family responsibilities. In Latin America and the Caribbean 50 percent of women aged 20-24 years
report that their responsibilities for unpaid care work made it difficult for them to participate in the
workforce.” Despite being largely unrecognized, women'’s unpaid care work has a significant economic
impact. Research in 2015 estimates that globally the value of women’s unpaid care work is USD$10
trillion.” If women were allowed to participate in the economy in the same way that men are, it could
add as much as US 28 trillion to the annual global Gross Domestic Product.”™

* Rosangela Bando, “Evidence-Based Gender Equality Policy and Pay in Latin America and the Caribbean: Progress and Challeng-
es.” Latin American Economic Review 28, no. 1 (October 31,2019)

** Magdalena Sepulveda Carmona and John Hendra, ‘UN Women,” UN Women, March 25,2014

*** “L ow Labour, Productivity and Unpaid Care Work” (Caribbean Policy Research Institute, 2018)

**** Therese Turner-Jones, “Caribbean Dev Trends,” Caribbean Dev Trends (blog), March 13, 2020

UNDERSTANDING CATCALLING:
CULTURE OR VIOLENCE

Resource: Catcalls of UWI a Model of
Student Activism and Advocacy

CATCALLS OF UWI:

A Model of Student Activism and Advocacy

Catcalls of UWI is an undergraduate student-led advocacy, education and safe space campaign for
persons to share experiences of street harassment and Gender-Based Violence at the University of
the West Indies, St. Augustine campus and wider society. The project uses social media and outreach
activitiesto promote their message of catcalling as aform of Gender-Based Violence, by re-sharingreal
experiences submitted via their Direct Messages (DMs). The submissions are shared on all platforms
and chalked in the streets as an act of reclaiming them, while sensitizing the general public of the risks
of street harassment.

Catcallsof UWIis amember of the global Chalk Back movement and has worked with multiple partners
fromthe University of the West Indies, non-government organisations, civil society, international agen-
ciesincluding the United Nations, to advance their messages of social and gender justice, advocate for
safer streets and improved policy at the University and country level. Some of the major outputs have
included the annual Chalkback event, where the publicisinvited to share and chalk their stories, twitter
chats, webinars, and blog posts, among others.

This project is evidence of the significance and impact of youth-led student activism and the power to
create and expand conversations for change. Inspired by @catcallsofnyc and their experiences of ongoing
street harassment on campus, undergraduate students Kelsie Joseph and Tia Marie Lander, founded
the project through their student club IGDS Ignitein 2019. The projectis managed by asmall team, who
create content and provide support and referrals to those who reach out. For more information, check
them out @catcallsofuwi (Instagram and Twitter).


https://doi.org/10.1186/s40503-019-0075-3
https://doi.org/10.1186/s40503-019-0075-3
https://www.unwomen.org/en/news/stories/2014/3/the-care-imperative
https://capricaribbean.org/sites/default/files/public/documents/report/low_labour_productivity_and_unpaid_care_work.pdf
https://blogs.iadb.org/caribbean-dev-trends/en/the-hard-facts-about-gender-equality-in-the-caribbean/
https://www.instagram.com/catcallsofnyc/?hl=es

Activity: Catcalling Poll

INSTRUCTIONS:

Pose the question below to participants using the poll feature. Use the discussion prompts to expand
the conversation and build on participant’s responses to highlight the verbal, physical, psychological,
and cultural components of catcalling. The definitions below will help you to build out the conversation.

Have you ever been catcalled or witnessed it?

Clarify that this question is everyone. Take feedback from men and women to get
different perspectives and see how or if their responses differ.

Use the poll results to facilitate a discussion on catcalling.

DISCUSSION PROMPTS:

What is catcalling?

Canyou share your experiences with catcalling in about a minute or so? What happened?
How did you respond? How did you feel?

Is catcallinga compliment?

DEFINITION:

Catcalling:
Itis aform of street harassment and Gender-Based Violence that manifests in different types of unwanted
attention, which includes comments, touching, being followed, etc. It affects primarily women, girls and

marginalized groups creating feelings of fear, concerns about security and emotional distress. In many soci-
eties, itis a pervasive and harmful cultural norm. It is not a compliment.

* This definition is retained and attributed to IGDS, UWI St. Augustine.

23



Discussion: Why is it important to understand and
discuss catcalling?

INSTRUCTIONS:
Invite and lead adiscussion on how catcallingis street harassment and aform of GBV. Pose the following

qguestions to the participants and reference participant experiences to connect the discussion with
reality and show the different forms of harassment.

Agreeor Disagree: It'sabitextremeto say catcallingis gender-based violence.

E] Agree or Disagree: Catcalling is a traditional part of Caribbean culture.

TOPICS TO DISCUSS:

Explorethefactthat catcallinghas numerous elements: physical, verbal, non-verbal, psycho
logical (including threats).

Catcallingis asafetyissuethatislinked torape culture, sexism, power and male entitlement
towomen and their bodies.



DEFINITIONS:

Street Harassment:

Itis behaviour which occurs in public spaces that results in any form of discomfort, fear or insecurity by the receiver.
It can be physical, verbal, non-verbal or psychological, and includes catcalling, sexually explicit comments or
innuendos, unwanted touching, being followed, and any other form of unwanted attention and behaviours.*

Sexual Harassment:

Unwelcome conduct of a sexual nature which makes a person feel offended, humiliated and/or intimidated. It
includes sexual advances, requests for sexual favours, and other similar verbal, non-verbal or physical conduct
of asexual nature or based on sex, including same sex, whether it is recurrent behaviour or a single incident, as
well as situations which create an environment which is hostile, intimidating or humiliating for the recipient.’

* The definitions for street harassment and sexual harassment have been retained and are attributed to IGDS, UWI St. Augustine.

Gender-Based Violence:

“Any act that resultsin, or is likely to result in, physical, sexual, or psychological harm or suffering to women (and
other persons), including threats of such acts, coercion, or arbitrary deprivation of liberty, whether occurring in
publicor private life. It encompasses but is not limited to physical, sexual, and psychological violence occurring
in the family, the general community, or perpetrated or condoned by the state.”

* Cecile Pemberton and Joel Joseph, “National Women’s Health Survey for Trinidad and Tobago” (New York, NY: Inter-American Devel-
opment Bank, 2018)

Rape Culture:
Itis the “social environment that allows sexual violence to be normalized and justified, fuelled by the persistent

gender inequalities and attitudes about gender and sexuality. Naming it is the first step to dismantling rape
culture.”

*“16 Ways You Can Stand against Rape Culture,” UN Women, November 18,2019



https://publications.iadb.org/publications/english/document/National-Women-Health-Survey-for-Trinidad-and-Tobago-Final-Report.pdf
https://www.unwomen.org/en/news/stories/2019/11/compilation-ways-you-can-stand-against-rape-culture
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Catcalling a Gender-Based Violence:
The act of cat calling is considered a form of gender-based violence given that it oftentimes results in
feelings of insecurity tied to physical, sexual and psychological harm. Women, girls and vulnerable groups,
e.g.LGBT persons, are disproportionately affected because they occupy a lower status in the hierarchy of
social and gender relations. Oftentimes, they are limited in how they can challenge the act of cat calling
through a verbal or physical response, because they have limited power to challenge a perpetrator, they
are not taken seriously when they complain, women are at a physical disadvantage in many instances,
onlookers think it is not their business and are reluctant to intervene, and in many instances they mistak-
enly think they’re just words with no impact or consequence, and many feel that women should be happy
to be objectified in the form of compliments, which essentially erases the feelings, impact and threat of
unwanted attention on anindividual. Perpetrators (predominantly men) hold power and are able to exercise
itin ways that assert their status as being in control and having influence on the outcomes of situations,
because they are unlikely to be penalized for verbally harassing a person. Perpetrators can use particular
words or phrases, even their tone of voice, which communicates an entitlement to the victims’ attention,
body and time. As these unwarranted demands reach victims, rejection is not always an option. In many
cases rejection is met with annoyance, anger and aggression, where perpetrators verbally abuse victims,
some use non-verbal actions to intimidate and threaten them as a result, and even follow women in the
street, which threatens the safety and well-being of the person being targeted. As persons contend with
street harassment, there is a constant threat of violence, while some women experience actual violence
and physical harm -including sexual violence and unwanted touching-, as a result of rejecting a perpetrator.
As such, women and girls are constantly aware of the places they go, their clothing, and their behaviours,
to minimize the threats; they are forced to adjust their behaviours to protect themselves in the streets.
Victims are stripped of their ability to be and act free, to express themselves in ways which make them
comfortable in order to safeguard themselves. Unfortunately, it does not always work, because the act
of street harassment is an exercise of power and dominance by the perpetrator.*

Catcalling as Culture:
Like rape culture, cat calling is endemic in the Caribbean given the unequal power relations present
between men and women. While many may contend that it is cultural and means no harm, it must be
recognized that there are lots of cultural practices that are unwanted and cause harm. Once the ideas,
customs, and social behaviour of a particular people or society causes unnecessary discomfort and inse-
curity toaparticular group it can be considered harmful. While some persons may respond favourably to
acatcall, in many cases the response is done as a way to avoid confrontation and originates in concerns
of personal security. Cat calling is done predominantly by men, because of the status they enjoy in the
social and cultural hierarchy of gender relations. Institutionally they hold and exercise more power in
social relations and in saying that cat calling is culture there is no acknowledgement of the feelings and
experiences of women who fear for their safety and experience psychological and occasionally physical
harm as aresult. It signals a lack of regard for personhood and positions the victim as an object, stripping
them of their individuality and humanity. Cat calling is not culture, and it is not a compliment, given that
it feeds into the larger culture of abuse.

* The definitions for Catcalling and Catcalling as Culture have been retained and are attributed to IGDS, UWI St. Augustine.




Sexism:

Itis defined as, “prejudice or discrimination based on sex or gender, especially against women and girls.”

But, did you know that it wasn'’t until 2019 that the Council of Europe created the first ever internationally
agreed upon definition of sexism? The wider definition includes the fact that sexism is a manifestation of long
standing gender inequality and that women are more likely to be affected than men.

* Gina Masequesmay, “Sexism.” Britannica (Encyclopadia Britannica, Inc., June 11, 2014)

SEXISM REFERS TO:

Any act, gesture, visual representation, spoken or written words, practice or behaviour based upon the
idea that a person or a group of persons is inferior because of their sex, which occurs in the public or
private sphere, whether online or offline, with the purpose or effect of:

Violating the inherent dignity or rights of a person or a group of persons; or

! Resultingin physical, sexual, psychological or socio-economic harm or

’__ suffering to a personor a group of persons; or

Creatinganintimidating, hostile, degrading, humiliating or offensive
environment; or
Constituting a barrier to the autonomy and full realisation of human rights
by a personor a group of persons; or
Maintaining and reinforcing gender stereotypes.

*“Preventing and Combating Sexism” (Council of Europe, 2019)
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Discussion: Why is it important to understand and
discuss catcalling?

INSTRUCTIONS:
Invite participants to share solutions for challenging Catcalling. Probe for what they would do, why they

would do it and how?

POSSIBLE RESPONSES:
Education, campaigns -all forms of media-, conversations, outreach, and interventions, legal frameworks,

petitions, music and the arts, etc.

Activity- Build Your Own Campaign

INSTRUCTIONS:
Inthis activity participants will build their own campaign to combat catcalling.

Assign participants to groups of no more than 5 persons.

Each group will have 10 minutes to plan a campaign to highlight catcalling
as anissue in their community. The campaign presentation should include
who, what, where, how, why?

Each group has to present their campaign to the larger group.

Additional Resources:
e Chalkback Available here.
e Hollaback Available here.

e Catcalls of Jamaica. Instagram: @catcallsofjamaica

Other Campaigns from the Anglophone Caribbean:

e |t's Not A Compliment Street Harassment Campaign. Available here.

e Leave Me Alone. Available here.

e Stop Street Harassment - 16 Days of Activism against Gender-Based Violence
(Trinidad and Tobago). Available here.

e SafecityTT. Available here.
Instagram: @safecitytt
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GENDER MAINSTREAMING

Resource: Understanding Gender Mainstreaming

Gender Mainstreaming is a “strategy to ensure consistent use of a gender perspective in all stages of
development and implementation of policies, plans programmes and projects.” This concept was devel-
oped as away to promote gender equality in all areas of economic and social development, taking into
consideration that there are still significant gaps to full gender equality. ™

Gender mainstreaming goes beyond developing specific projects and programmes focused onwomen
or adding special women'’s components to existing programmes. It means using a gender perspective
at each level of the planning and execution of your activity.

When you are developing your advocacy project you will need to consider what men and womendoin
the community, who does and does not have access to resources, and who are the community decision
makers.”

*“What Is Gender Mainstreaming,” European Institute for Gender Equality, accessed September 10, 2021
** UNESCQ's Gender Mainstreaming Implementation Framework (2002-2007)
*** Gender Mainstreaming Made Easy: Handbook for Programme Staff (United Nations Development Programme, 2013).

Mainstreaming: Not just a buzzword
“The term “mainstreaming” emerged in the early 1980s, during the United Nations Decade for Women, the
international women’s movement was concerned that the women specific programme strategies had not
achieved significantimpact. Women units and national machineries established during this period had too often
been understaffed and excluded from real decision-making and policy formulation while the little resources

that were earmarked for “women targeted” projects resulted in small activities. The women who witnessed
these trends began to look for alternative strategies to move women’s issues out of the periphery and into the
“mainstream” of development decision-making. Mainstreaming now refers to a comprehensive strategy that

involves both women-oriented programming and the integration of women and gender issues into overall
existing programmes, throughout the programme cycle.””

* UNESCO’s Gender Mainstreaming Implementation Framework
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Resource: How To Mainstream Gender

There are 4 key steps to mainstreaming gender into youth programmes:

GENDER SENSITIVE PLANNING

Conductingagender analysis before you begin so you canidentify gender inequalities and add in services,
activities and targets to address them.

Gender Analysis Tools:
® Review of existing data.
e |nterviews with stakeholders (people who are invested in or will be impacted by your work -

especially youth from a range of backgrounds).
® Focus groups - depending on your context you may do single gender focus groups or mixed
gender focus groups

KEY QUESTIONS - GENDER SENSITIVE PLANNING

Whatresearch has been done about people of different gender identities in my country or community
and what does it show?

If nodocumented research exists, who might be able to give me good information based on their expe-
rience? (This may mean community elders, teachers, people who work in community centres and inter
face with the public alot)

What are the roles and expectations of men vs women and how might those roles create barriers to
participation in and benefitting from my activity? How can | get around this barrier and make things

more equal?

What barriers might people of diverse gender identities face to participatingin this? And howdo | get
around it?

Who has power that might allow them to participate more easily, and what type of power?
Isthere any way my project could worsen gender inequality or challenges?
Is there any way my project might cause harm?

How do | ensure people from different backgrounds (income, education status, location, disability
status, religion etc) can participate in meaningful ways.

How does the community feel about people of different gender identities, will they support men and
women equally? Trans persons and cis persons equally, straight people and LGB people equally etc.?

GENDER SENSITIVE DESIGN AND IMPLEMENTATION

Apply the findings of the gender analysis to ensure your programme, project or activity equally serves
people of all gender identities.
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KEY QUESTIONS - GENDER SENSITIVE PLANNING

Identify and recruit youth from diverse backgrounds to participate in the design of your programme,
project or activity.

Identify partnersand partner organizations who can supportinclusion and give you access tocommu-
nities who are often excluded.

Use the right media, meeting formats and activity styles to meet the needs of persons of different
backgrounds - in vs out of school youth, LGBTQI youth, men, women, persons with disabilities,
marginalized youth etc. This means being sensitive about meeting times, whether events are openor
closed to the public, whether events occur online or onsite, using sporting activities sometimes and
workshops at other times.

Provide support services that will encourage equitable participation - for example, travel stipends,
safetransportation, childcare,anonymous sharing options, low literacy material, translationservices

KEY QUESTIONS - GENDER SENSITIVE DESIGN AND IMPLEMENTATION

Who canwe partner with to get the extra services people need? - GBV, Mental Health, Education,
Employment.

How can | make sure our recruitment material appeals to both men and women and people of
diverse gender identities? (language and images)

Where do we need to put our recruitment material to make sure people of all genders see it?

Do we need to do some sensitization work with the rest of the community?

How can we ensure men and women are able to participate at the same level?
How canwe bring everybody up tothe samelevel or switchitup so people at all levels can participate?
Which partners are youth and gender sensitive OR what training do we need to give to them?

What kinds of activities appeal to men and women? Are they likely to participate in an activity of
the format | intend to use?

What types of activities appeal to persons from disadvantaged communities (LGBT, persons with
disabilities, low income, etc.)

Do men and women have any responsibilities or expectations that would make it difficult for them
to participate? How do | get around that?

Would family support help? How do | get the family on board?
Would community support help? How do | get the community on board?
Do people need stipends or childcare support?
Do employers or mentors need sensitization?

Is there anything that could make people feel unsafe?
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GENDER SENSITIVE MONITORING AND EVALUATION

Ensure your monitoring and evaluation tools collect gender disaggregated data - meaning data that
can be broken down by gender.

Gender Sensitive Monitoring and Evaluation Tool:
® Gender sensitive goals - ambitious, specific and actionable commitment.
e Gender sensitive targets - specific, measurable objectives whose attainment will contribute in

major way to achieving one or more goals.
® Gender sensitiveindicators - anindicator is aquantitative metric (something you can measure)
that provides information to monitor performance, (the effectiveness of your activity) measure
achievement (the successful accomplishment of your activity) and determine accountability.
e Gender analysis of findings - meaning when you look at your data you look at how experiences
differ by gender.
e Gender inclusive intake forms - sign-up sheets and other documentation should capture sex
aswell as gender.

KEY QUESTIONS - GENDER SENSITIVE PLANNING
How will I know how many men and women participated in my project, programme or advocacy?
How will I know how many of them benefitted and to what level?
How will I know how many LGBT persons participated?
How will I know how many of them benefitted and to what level?
How will I know if people of different gender identities had different experiences in the program?

Howwill l know if people of different gender identities were equally able to access services, contribute
their talents, and benefit from opportunities within this program or project?

How will I know if the programme equally met the needs of people of all gender identities?

Howwill lknow if gender biases against men or against women affected their success inthe programme
or advocacy undertaking?

How will I know what | need to change if | am to do the program again?
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HOMEWORK =
NETWORK BUILDING GROUP VWORK:

Before the end of the session ask participants to share two areas they are keen to advocate around.

Write them so participants can see them on the screen.

Organizethe participants who have similar interests into small working groups of about 5 people each.

Ask them to exchange contact information.
In the time between this session and the next they should:

Contact each other.

Think about an online advocacy activity they could do in their individual countries -
agreeonthegoals, targets and indicators (how they will know they have been successful).

Share ideas for how to mainstream gender and diversity into their activity -include as
many different groups from the community as possible - including at least one group
that’s usually excluded (men, boys, persons living with disabilities, LGBT persons, rural
persons). You can use the Gender Mainstreaming Guide Questions in Appendix 9 for

guidance.

Complete one Social Media Advocacy Activity Plan Sheet in Appendix 10 per activity
(meaning one per country or one per community) and submit to the facilitator within

72 hours of this session.

Each group should complete their activity and come prepared to make a 10-minute
presentation on the proves and outcomes.

Facilitator’s Note:
Ifthe activity is done online, participants can complete it before the next session. This way participants will be

able to receive feedback before working on their individual plan.

Resources:
e Share the 19 Ways Youth Delivered for Equality in 2019 document for inspiration.
e UNESCO Project Planner, Top Tips for Youth Action. Tool designed by UNESCO to help youth design

and implement projects focused on generating social impact.
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APRPPENDIX 9

SOCIAL MEDIA ADVOCACY ACTIVITY PLAN SHEET

INSTRUCTIONS:

The Public Speaking Challenges and Solutions Activity Sheet can be found below and in Appendix 3. It
contains common problems in public speaking as well as solutions. Show participants the table and ask
themtomatcheach problemtoas many solutions as possible. As they talk about each solution, let them
tryitoutasagrouptosee howit feels.

Group Members

Community/Country

Advocacy Focus Area

Advocacy Project Title

Description of Advocacy Activity

Social Media Platform/s to be Engaged

Goal of Advocacy Activity.
Remember your goal should be SMART:

Smart Achievable
Measurable Time-Bound
Targets

Specific,measurable objective whose
attainment will contribute in major
way to achieving one or more goals.

Mainstreaming gender

How you will ensure persons of all
gender identities are meaningfully
included.

Mainstreaming diversity

How you will ensure that persons who
areusually excluded (men, boys, persons
living with disabilities, LGBT persons,

rural persons) are meaningfullyincluded.
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GENDER MAINSTREAMING QUESTION ANSWER COMMENTS/IDEAS

PLANNING

Whatresearch has beendoneabout people
of different gender identitiesin my country
or community and what does it show?

If no documented research exists, who
might be able to give me good information
based ontheir experience? (This may mean
community elders, teachers, people who
work incommunity centres and interface
withthe publicalot?

What are the roles and expectations of
menvswomen and how might thoseroles
create barriers to participation in and
benefitting from my activity? How can |
get around this barrier and make things
more equal?

What barriers might people of diverse
gender identities face to participating in
this? And how do | get around it?

Who has power that might allow them to
participate more easily, and what type of
power?

Is there any way my project could worsen
gender inequality or challenges?

Is there any way my project might cause
harm?

How do | ensure men and women from
different backgrounds (income, education
status, location, disability status, religion
etc) can participate in meaningful ways?

How does the community feel about
people of different gender identities, will
they support men and women equally?
Trans persons and cis persons equally etc?
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GENDER MAINSTREAMING QUESTION

Who can we partner with to get the extra
services people need? - GBV, Mental
Health, Education, Employment

ANSWER
DESIGN AND IMPLEMENTATION

COMMENTS/IDEAS

How can I make sure our recruitment mate-
rial appeals to both men and women and
people of diverse genders? (language and
images)

Where dowe needto putour recruitment
material to make sure people of allgender
identities seeit?

Dowe needtodo somesensitization work
with the rest of the community?

How can we ensure men and women are
able to participate at the same level?

How can we bring everybody up to the
same level or switch it up so people at all
levels can participate?

Which partners are youth and gender
sensitive OR what training dowe need to
give tothem?

What kinds of activities appealtomenand
women? Are they likely to participateinan
activity of the format | intend to use?

What types of activities appeal to persons
from marginalised communities (LGBT,
persons with disabilities, low income etc)

Do men and women have any responsi-
bilities or expectation that would make it
difficult for themto participate? Howdoll
get around that?

Would family support help? How do | get
the family on board?

Would community support help? How do
| get the community on board?

Do people need stipends or childcare
support?
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GENDER MAINSTREAMING QUESTION

Do employers or mentors need sensitiza-
tion?

ANSWER
DESIGN AND IMPLEMENTATION

COMMENTS/IDEAS

Is there anything that could make people
feel unsafe?

GENDER MAINSTREAMING QUESTION

Howwill lknowhow many menand women
participated in my project, programme or
advocacy?

ANSWER
MONITORING AND EVALUATION

COMMENTS/IDEAS

How will I know how many of them bene-
fitted and to what level?

How will  know how many LGBT persons
participated?

How will | know if men or women had
different experiences inthe program?

How will I know if men and women were

equally abletoaccessservices, contribute

their talents, and benefit from opportuni-
ties within this program or project?

How will  know if the programme equally
met the needs of people of all genders?

How will  know if gender biases against
men or against women affected their
success in the programme or advocacy
undertaking?

How will | know what | need to change if |
amtodothe program again?
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BACKGROUND

The Caribbean Sheroes Initiative is a joint project of
UNESCO and the Institute for Gender and Development
Studies Regional Coordinating Office (IGDS-RCO) aimed
at producing knowledge and strengtheningskillsamong
young people to promote gender equality. The Initiative
alsohonours Civil Society Organizations that champion
women’s rights and gender equality.

This Initiativeis significant because the Caribbean region
continues to be affected by high rates of gender-based
violence wherein approximately oneinthree Caribbean
women will be a victim of gender-based violence in her
lifetime. Despite the ongoing work of individual activists
and organizations, social norms, political and economic
systems remain entrenched in patriarchy and historical
and colonial experiences which undermine the autonomy
and well-being of women, girls, and other gender and
sexual minorities.

In 2021 UNESCO and the IGDS launched a Caribbean
Sheroes Initiative Resource document that both cele-
brated Gender Equality Champions and collated their
wisdom, tools,and methods for advancing gender equality.

That knowledge is interwoven into this
manual as inspiration and best practice.



What is the Training Manual for Youth-led Organizations
on Gender Equality, Development and Advocacy?

The Training Manual for Youth-led Organizations on Gender Equality, Development and Advocacy is a five-session
interactive mentorship and training curriculum.

The curriculum targets activists between the ages of 18 and 30 that are involved in Civil Society Organizations
and/or youth-led organizations in the Caribbean. It builds key competencies to support and promote the United
Nations Sustainable Development Goal 5 whichis “Achieve Gender Equality and Empower All Women and Girls”.

Materialinthis curriculumisdrawn fromthe UNESCO Caribbean Sheroes Toolkit for Civil Society Organizations,
ongoingresearch in gender, and best practices used by leaders in advocacy.

Thecurriculumisdesigned with afocus oninteractivity, applicability, and clear monitoring and evaluation of growth
and learning. As such, modules contain appropriate assessment tasks, pedagogical support, and resource docu-
ments situated within a training schedule that builds from the first session to the last. Participants are provided
with multiple opportunities to undertake mock advocacy work as well as guidance for building strong regional
advocacy networks.

GOALS & OBJECTIVES

The Caribbean Sheroes Initiative seeks to highlight the work of individual women and women-led organizations
who have advanced gender equality in the Caribbean.

The Goals and Objectives of the Training Manual for Youth-led Organizations on Gender Equality, Development
and Advocacy are:
¢ To provide young advocates (aged 18-30) with basic knowledge about gender, gender mainstreaming, femininities

and masculinities, and advocacy so they are grounded in both the scholarship and practicum of advocacy.

® Toconnectyouth advocates sothey canjoinforcestojointly address common challenges and share best practices.

® To equip youth advocates with the tools and skills that are necessary to develop and effectively implement an
advocacy campaign.

® They create aspace for youth advocates to define and develop advocacy campaigns that align with their interests
and the needs of their communities.



https://indd.adobe.com/view/7292fcd2-166a-4766-8b3a-d8d3f934317a
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PRE=-TRAINING ACTIVITY:
THIS IS ME WORKSHEET

TIME 30 Minutes

This Is Me Worksheet and Electronic Device.

RESOURCES OR
This Is Me Worksheet (Printed Copy) and Pen/Pencil.

By the end of the session participants should be able to:

Construct atimeline of their most formative and unexpected
LEARNING OUTCOMES life experiences.

Evaluate which parts of their life’s story will be useful for
personal advocacy.

INSIIR NI @S

Prior to the start of training, share the This Is Me worksheet in Appendix 1 with participants. Ask them
to set aside about 30 minutes where they will not be disturbed to work on the sheet. If it helps, they can

play music and create arelaxed atmosphere. The point of the exercise is for them to reflect on their life’s
experiences and to see how much they have accomplished and survived. Also, tounderstand the experiences
and encounters that have shaped them and how those personal experiences can be used in advocacy.

Ask participants to bring their This is Me worksheets to Session 1.




MODULE 4

THE RIGHT FIT: WHICH BRAND OF ADVOCACY WORIKS FOR YOU?

TIME 3 Hours

Sea Walls Artists for Oceans and example of Artivism
Pen

RESOURCES Pencil
4 Sheetsof 8.5x 11 paper

By the end of the session participants should be able to:

Assess their own privilege.
Define what is Social Justice.
Understand the ways in which the Caribbean’s history demands that
social justice, and equity related goals must inform regional activism.
Recognize the ways in which geography and history influence social
justice priorities.

LEARNING OUTCOMES Identify the Caribbean women’s movement as a global voice in
advancingsocial justice.
Recognize that social justice must be informed by respect for diversity
and difference.
Recognize thatsocial justice takes placein multiplefora. It caninform
policymaking, global governance and framing community interactions.
Differentiate betweendifferent forms of advocacy and their usefulness.
Distinguish what type of advocacy they find appealing, and which is
best suited to their work.
Plan and execute an advocacy exercise.

« GENDER EQUALITY CHAMPION e

LINNETTE VASSELL ON ADVOCACY

“Irecommend greater involvement of men and boys, to better enable them to understand how they are
negatively affected by the pervasive gender system and the normalization of toxic masculinities, even as
they benefit, and they should participate in transforming themselves and the whole of society towards
more equitable human relationships.

The path towards achieving gender equality is founded on the practice of justice and righteousness in
all aspects of life and relationships, including personal, private and family life as well as in public policy
and governance.’

Linette Vassell,
Community Development & Gender Specialist, Jamaica



https://www.julianneroyes.com/current-projects

SOCIAL JUSTICE REFLECTIONS

Welcome and Setting Ground Rules

Welcome the participantstothe sessionand ask themto make an agreement as to how they will proceed
during the session.

Suggested Rules:
What you say is important.

What you say in the sessionis always right.
We have anobligation to respect what everyone says.

* This Session is Adapted from ARCUS Center for Social Justice Leadership Kalamazoo College Workshop Outline D McFee 3rd September 2021

Activity: Privilege Bank Icebreaker Exercise

INSTRUCTIONS: The privilege bank allows participants to assess their own privilege and how it shapes
their experience. Share the Privilege Bankbook below, on page 10. Use the discussion prompts below
tofacilitate adiscussion about their feedback.

YOUR FACILITATOR WILLREAD TO YOU A NUMBER OF EXPERIENCES:

For each experience to which your response is true you will add the identified sum of
money to your bank account. For some experiences, you will be required to add money
and for others, you will be required to subtract the identified sum of money.
Attheend of the activity, youwill calculate the amount of money in your account and we
will discussiit.

Use your bankbook below to keep track of your earnings and withdrawals.

Facilitator’s note:

The full list of experiences can be found here. Instead of asking participants to step forward or back, ask them
to add or subtract funds from their account. You may wish to amend some questions so they are relevant to
the Caribbean context.

Some sample prompts are below.

EXAMPLES TO START WITH:

If you are right-handed, take one step forward.

If your sex or race is widely represented in your country’s parliament, take one step
forward.

If you have difficulty finding hair products, make-up for your skin complexion, or a
hairstylist/barber in your current community, take one step back.


https://www.eiu.edu/eiu1111/Privilege%20Walk%20Exercise-%20Transfer%20Leadership%20Institute-%20Week%204.pdf

DEPOSITS:

If one or both of your parents graduated from college, deposit $10.
If you ever attended a private school or a summer camps growing up, deposit $10.

If youwere told by your parents that you were beautiful, smart, or successful, deposit $10.
T T If you knew since youwere a child that it was expected of you to go to college, deposit $10.

If you have immediate family members who are doctors, lawyers, or work in any
degree-required profession, deposit $10.

WITHDRAWALS:
If you are goingto be the first personinyourimmediate family to graduate from college,
withdraw $10.
(_U If you started school speaking a language other than English, withdraw $10.
& If you have ever been the only person of your race/ethnicity in a classroom or place of

work, withdraw $10.
If you grew upin an economically-disadvantaged or single-parent home, withdraw $10.

If you were ever discouraged from any personal goal or dream because of your race,
socioeconomic class, gender, sexual orientation, or physical/learning disability, with-

draw $10.

DEPOSITS WITHDRAWALS

USD $100

FINAL BALANCE:

Source: Privilege Bank Ltd (©Agard & O'Brady 2021)

DISCUSSION PROMPTS:

What do you hear? Who do you see? Who is rewarded?

Who remains invisible?

Are there “natural” winners and losers?

What experiences are rewarded and what are penalized?

Are they rewarded across the region?

Where do our ideas of reward and penalty come from? Have these systems changed

over time?




Discussion: What is Social Justice

INSTRUCTIONS: This discussion will explore foundational conceptsinsocial justice. Engage the partic-
ipants by checking their knowledge or the existing terms and offering definitions as needed.

DEFINITIONS:

Advocacy:
The act or process of supporting a cause or proposal : the act or process of advocating.”

Inorder to convince people of your cause, you first need to listen to their concerns. Advocacy requires finding
middle grounds and amicably resolving disagreements. Advocacy cannot stand alone as advocacy approaches
sometimes do not work. This is when activism is useful.”

*“Advocacy.” Merriam-Webster, accessed September 10, 2021
** Olivia Flavell, “Activism Versus Advocacy: What |s Human Rights Advocacy?.” US Institute of Diplomacy and Human Rights, March
29,2021

Activism:
A doctrine or practice that emphasizes direct vigorous action especially in support of or opposition to one
side of a controversial issue.’

Activism is a useful way to create change by taking directed action in support of an issue. This could include
protests, marches and campaigns. However, activism may not address the biases and prejudices that created
the problem to start. This is why advocacy and activism work together to create meaningful change as advo-
cacy will change the attituded and activism demands the action.

Eva Lewis helps us to understand the difference between activism and advocacy: ‘To be an activist is to speak.
To be an advocateis to listen’.”

* “Activism.” Merriam-Webster, accessed September 10, 2021
** Flavell, “Activism Versus Advocacy.”
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https://www.merriam-webster.com/dictionary/advocacy
https://usidhr.org/activism-vs-advocacy/
https://www.merriam-webster.com/dictionary/activism

CivicEngagement:’
According to Thomas Ehrlich, Civic Engagement refers to “working to make a difference in the civic life

of one’s community and developing the combination of knowledge, skills, values and motivation to
make that difference. It means promoting the quality of life in a community, through both political and
non-political processes”.”

Civicengagement can take several forms:

Political activism - paid and unpaid National Service
Environmentalism Volunteering
Community Service Service Learning

*“Civic Engagement.” youth.gov, accessed September 10, 2021
** 1bid.

Stakeholder:
Asimple way to understand this concept is “those groups without whose support the organization would
cease to exist.’

*R. Edward Freeman and David L. Reed, “Stockholders and Stakeholders: A New Perspective on Corporate Governance.” Califor-
nia Management Review 25, no. 3 (1983): pp. 88-106

Stakeholder Consultation:

Stakeholder consultation is about initiating and sustaining constructive external relationships over time.
This is the process of getting meaningful feedback from individuals and entities who will carry out your
organization’s work and/or who will be impacted by your organization’s work.

* Debra Sequeira and Michael Warner, “Stakeholder Consultation,” in Stakeholder Engagement: A Good Practice Handbook for
Companies Doing Business in Emerging Markets (Washington, D.C, U.S.A. : International Finance Corporation, 2007), pp. 33-62.

Inordertoensure your consultations are meaningful, here are some guidelines from the Inter-American
Development Bank.

Stakeholder consultations should start as early as possible and should be ongoing
throughout the project.
The consultationshould be inclusive, meaningindividuals and groups along with formal
and informal institutions should be invited to participate.
Resourcesshould be allocated tothe stakeholder process. Thisincludeshumanresources,
capacity development to ensure the processis effective, willingness to take stakeholder
feedback seriously and to modify plans and implementation as required, and resources
to ensure all stakeholders can equally participate.
The stakeholder process should be transparent. This means it should be based onfactual
information about the scope of the consultation as well as how much their feedback
caninfluence project decisions.
The consultation process should be equitable and non-discriminatory. Meaning there
must in intentional work to include the poorer and more vulnerable stakeholders.

* Kvam, Reidar. “Meaningful stakeholder consultation.” Washington, DC: Inter-American Development Bank (2017).


https://youth.gov/youth-topics/civic-engagement-and-volunteering
https://doi.org/10.2307/41165018

Priortothe consultation,stakeholdersshould have information about therelevant areas

of the projectinaformatthatisaccessibletothem. Each group mayrequire aseparate

approach - forinstance low-literacy material may berequired separate from material

thatisaccessibletothe blind - but at the very least information should be conveyedin

amanner thatis understandable and accessible to all.

The consultation should be inclusive, meaningindividuals and groups along with formal

and informal institutions should be invited to participate.

Stakeholder information should be kept confidential as required.

The consultationshould have purpose and direction and avoid consultation for consult-

ation’s own sake.

The consultationshould be documentedin asystematicway and relevant areas should
be publicly disclosed.

SOCIAL JUSTICE DEFINITIONS’

The following definitions have been taken from the Social Justice Rubric Terminology - Arcus Center
for Social Justice Leadership and can be found here.

Social Justice:
“Social justice recognizes the inherent dignity of all people. It calls for both an understanding of the current
systems and a practice towards liberation.”

Power:
“Power is having influence, authority or control over people and/or resources.”

Accessibility:
“When we talk about “accessibility” we are referring to the precedent that resources, power, space, and liveli-
hood are available to all people regardless of their disability type/level/identity.”

Intersectionality:
This term developed by Professor Kimberlé Crenshaw is used to describe how overlapping social categories
can create interdependent and intersecting systems of disadvantage and discrimination.

Oppression:
“Oppression is the combination of prejudice and institutional power which creates a system that discriminates
against some groups (often called “target groups”) and benefits other groups (often called “dominant groups”).”

Additional Resource:

Five Faces of Oppression by American political theorist and feminist, Iris Young.

*“Social Justice Rubric Terminology.” Google Docs (Arcus Center for Social Justice Leadership), accessed September 10,2021
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https://docs.google.com/document/d/1B25Gg6k7bAd55Z6LK6yEatQpD-7GkoKrpGyie4OdJXk/edit.
https://docs.google.com/document/d/1B25Gg6k7bAd55Z6LK6yEatQpD-7GkoKrpGyie4OdJXk/edit
https://www.google.com/url?q=https://mrdevin.files.wordpress.com/2009/06/five-faces-of-oppression.pdf&sa=D&source=docs&ust=1644375209657317&usg=AOvVaw3jbBg0O2RhnHdI3asTVi8w
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Solidarity:
“Solidarity recognizes that change can only happen when we act collaboratively. It is the act of shifting
power by supporting those who are resisting and educating and interrupting bias in yourself and others”

Alliance vs. Coalition
“Coalition is coming together for a shared goal without expectation of agreement. Power is shared. There
is more space for differing ideas while continuing to move forward.

Alliance is homogeneous groups helping each other out in a transactional way. Mutual benefit. Agreement
is necessary for moving forward.”

Example:

Global Education Coalition: COVID-19 Education Response

Challenging Social Justice With a Caribbean Lens

INSTRUCTIONS: In this module participants will think about the role and importance of community
engagement in advocacy work. You can link this module to Module 1.3 through its discussion of commu-
nity. Use the discussion prompts to guide the conversation and use the definitions to expand as needed.

In session 1 you explored the idea of community and belonging to acommunity. Based
on what you know, what are Community Agreements?

Why isitimportanttoincorporate Community Agreementsinto your social justice work?
Canyou think of any activist/advocate or other person who does this very well?

What are some techniques for addressing invisibilities and global inequities?

What are some of the specific challenges we face because we are in the Caribbean and
how do we challenge social injustice using a Caribbean lens?


https://en.unesco.org/covid19/educationresponse/globalcoalition

Equity and Equality:
Equity and Equality are both important in social justice. They are often used together but they are not the same.

When you are thinking about Equality the emphasis is on sameness - meaning everyone gets the same thing.
So, for instance, if you are planning a stakeholder consultation then every stakeholder needs to get access to
information about the project before the consultation. Everyone gets one - that’s equality.

When you're thinking about Equity you're thinking about fairness and justice. Equity recognizes that what

we need to get to the same destination, depends on where we start. So, for instance, if we continue with the

example of the stakeholder consultation: equity would require that each group of stakeholders get the infor-
mation in a format that is accessible to them. So, you may have to disseminate in a low literacy format as well

as an audio format for stakeholders who are blind.

Yes, there is a cost associated with creating multiple formats, but commitment to an equal and equitable
process means investing resources to make that possible.

Community Agreement:
An aspiration, or collective vision, for how we want to be in relationship with one another. They are explicitly

developed and enforced by the group, not by an external authority, and as such must represent consensus.

There are two types of Community Agreements:

Relational Community Agreements are about how we want to be in relationship with each other
(e.g.speak your truth, be present, give people the benefit of the doubt).

Operational Community Agreements identify procedures or structures we all agree touse (e.g. have
aprocess observer for each meeting).

Resource: https://nesawg.org/conference/community-agreements

Activity: The Practice of Social Justice

INSTRUCTIONS: In this module, participants will gain exposure to the work and words of advocates.
Participants will be divided into 5 groups. Each group will be assigned a quotation from the list below.
Groups arerequired to deliberate their assigned quotation and answer the following questions:

What forms of oppression are being addressed by the quotation?

Canyouidentify the community/communities being served by the activism referred
tointhe quotation?

Do you think geography is animportant variable in the context of the quotation?

List at least four factors that will enable you to have a more holistic understanding of
the context of the quotation.
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https://nesawg.org/conference/community-agreements

QUOTES/RECOMMENDED MATERIALS FROM BOTH INTERNATIONAL

AND REGIONAL ACTIVISTS.

FOLADE MUTOTA -

Executive Director Women'’s Institute for Alternative Development (WINAD),
Trinidad and Tobago.

“I think the whole business about the status of African people, you know? You look around and you realize
(clears throat) people struggling and you start to realize ‘but wait a minute, | come from a place where
people always struggling’... Umm so yes | felt obligated really to play a role in strengthening the work of an
organization that was trying to reach the masses and get people more conscious about themselves. Umm
because ... you know, it seems to me that if you’re comfortable with-with you, you could face the world, you
know? One of the-the great things about NJAC (National Joint Action Committee) is, | look at how... well of
course | did that after | joined the organization... | look at how NJAC would celebrate Indian Independence
Day. They would observe Indian Arrival Day and with the same big, grandiose kind of ceremony that they
would have for something like African Liberation Day, you know? And that for me was an indication of a
place where justice is practiced, you know? And you could see people and there’s no fear of the other. Even-

even to deal with-with white people or any other kind of people. There was no fear of the other”".

* Deborah McFee, “Caribbean Feminist Disruptions of International Public Policy, Human Security and the ATT: An Interview with
Folade Mutota.” Caribbean Review of Gender Studies, no. 11 (2017): pp. 269-322

PEGGY ANTROBUS -

Feminist Visions for Women in a New Era: An Interview with Peggy Antrobus,
Grenada/ St. Vincent and the Grenadines.

“Some of us use the concept of the gift economy as a means of underlining the fact that not all economic
activity takes place through the market, the “exchange economy.” The (gift economy) includes all those goods
and services we give to each solidarity, caring and sharing. It’s part of our culture- actually, the culture of
most human beings-the culture of being human.

It was the Women’s networks that first challenged the governments on structural adjustment.

Up to that point | had heard reference to structural adjustment as the policy framework adopted by
CARICOM [the Caribbean Community and Common Market] heads of government at their meeting just
afew months earlier. It was just something that Willie Demas and the heads of governments said was the
key to the region’s transformation. Not even development you know. Demas used the word “transformation”
and the CARICOM Secretariat was pushing it at every ministerial meeting. Nobody questioned structural
adjustment”

* Peggy Antrobus and Michelle Rowley, “Feminist Visions for Women in a New Era: An Interview with Peggy Antrobus.” Feminist

Studies 33 (2007): pp. 64-87


https://sta.uwi.edu/crgs/december2017/documents/CRGS_11_Pgs_269-322_DMcFee_CaribbeanFeministDisruptions.pdf.
https://sta.uwi.edu/crgs/december2017/documents/CRGS_11_Pgs_269-322_DMcFee_CaribbeanFeministDisruptions.pdf.
https://doi.org/10.2307/20459121

ALICIA GARZA -
Founder of Black Lives Matter Movement, United States of America.

“The mission and purpose of organizing is to build power. Without power, we are unable to change conditions
inour communities that hurt us. A movement is successful if it transforms the dynamics and relationships
to power.”

* Theresa Dintino, “Alicia Garza: The Dynamics of Power.” Nasty Women Writers, April 27,2021

Additional Resources on Social Justice Videos:

Introduction to Social Justice and Equity by Cultnomics
Knowing Your History & Teaching Social Justice by The Education Trust
Caribbean Studies Social Justice by Nikisha Smith

ADVOCACY HOMEWORIK PRESENTATIONS

INSTRUCTIONS: Allow each group 15 minutes to present their advocacy plan.
Offer constructive feedback using the information in their Advocacy Plan Sheet and the presentation.
Encourage other groups to offer supportive feedback as well.

KEY AREAS: Mainstreaming of gender, feasibility, mainstreaming of diversity, efficient use of resources.
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https://www.nastywomenwriters.com/alicia-garza-the-dynamics-of-power/.
https://www.youtube.com/watch?v=1oPRMGO9FVE
https://www.youtube.com/watch?v=4qByRWxN-qg
https://www.youtube.com/watch?v=1v4FOc2bp6I 
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ADVOCACY REFRESHER

Activity: This is Me Worksheet Homework Review

In Module 1 we learned this useful definition for Advocacy:

Advocacy = A Callfor Change + The Voice of Those Who Want The Change + Evidence’

* James Edleston et al., The Education We Want: An Advocacy Toolkit (Plan International, 2014)

ADVOCACY ISABOUT:

Giving people a voice about issues that affect them.

Building evidence on what needs to change and how that change can happen.
Positive change in society towards greater social justice and equality.
Influencing people with power and changing how they think and act.

DEVELOPING AN ADVOCACY PLAN

Activity: Uncovering Your Passion

INSTRUCTIONS: This activity allows participants to identify their passion and, by extension, ideas for
their individual advocacy activity.

Ask participants to reflect on the questions below to help them identify what areas they would like to
advocate around:

What makes you mad? Is it the lack of running water in your community? Or the fact
that young women don’t feel safe walking alone on the road?

What opportunities exist to do something better? Do you think teachers could do
better work with some gender sensitivity training or maybe your College Campus
needs asafe walk programme where students volunteer to accompany other students
walking home late at night?

Which of those things are you passionate about? Passionate enough that you will want
toinvest your time and energy in an advocacy campaign?

Once you've answered all three, you're ready to develop your advocacy plan.

Facilitator’s note:
For the duration of this module ask everyone to think about what they would want to work on as their

advocacy activity following the training. Ask them to follow along as you go through each step, so they
are developing their plan as the session continues.

* Jake Lucchi, “Youth Power - A Manual on Youth-Led Advocacy” (Bangkok: ECPAT International, 2012).
The framework of this section was taken from the ECPAT Youth Power Manual with some amendments by Carla Moore for UNESCO.


http://www.unesco.org/new/fileadmin/MULTIMEDIA/HQ/ED/GEFI/report/assets/the_education_we_want_youth_advocacy_toolkit_english.pdf.

Step 1: Identify The Problem

If you are working on solving a problem, looking at the problem in a detailed way is key to developing
your advocacy strategy. Most problems will have both causes and effects that interact in complicated
ways. Sometimes writing them out in a way that can easily be seen can be useful.

CAUSE AND EFFECT TABLE:

Start by writingthe probleminthe middle box. Then write the cause of the problemin the first box. Then
write the effects in the last box.

The problem is the centre of your advocacy efforts.

The effect is harmful impact with a shared source - you can use this to convince decision-makers that
the problemisimportant.

The cause will tell you the change you need to ask for from decision makers, organizations or individuals.

There are weak laws pertaining Many young women face sexual Lack of legal recourse for
to sexual harassment. harassmentinpublicand private victims of harassment.
spheres.

Many men claim to not under- Cultural acceptance of harass-
stand what constitutes harass- ment.
ment.

Women feel unsafe in public
Harassment is normalized as and private spaces.
‘culture’

Womendo not perform at their
Sexual harassment legislation full potential as they are held
takes very long to get passed back by harassing bosses and
because parliaments are supervisors.

primarily made up up of men.
The country cannot benefit
The Employee’s Federationis not from the full human potential
Gender Sensitive and does not of women workers.

place significant value on sexual
harassment issues.

CAUSE PROBLEM EFFECT

As you may notice there are several causes for this problem, it is useful to decide if it is helpful and
necessary to address one or all of them.

At the end of Step 1 you should be able to answer the following questions:

What is the problemwe are trying to address?
What is the change you are asking for?
Why should those changes be made?




Step 2: Analyse and Research the Problem

Research and analysis are integral at every step of the advocacy process. But in the firstinstance research
will let you know the feasibility and likelihood of your advocacy project being effective. Also, if you have
identified several root causes it will let you know which area to address first.

AT THEEND OF STEP 2 YOU SHOULD BE ABLE TO ANSWER THE FOLLOWING QUESTIONS:

How much informationis available about this issue?

Who are the decision-makers and other stakeholders with the power to make animpact
onyourissue?

How likely are these decision-makers and stakeholders to take the requested action?
Are you best positioned to undertake this advocacy?

Are you passionate enough about this issue and willing to invest energy and time in it?
What other organisations and individuals are interested in your issue and how likely
are they to work with you?

How significant is your problem? How many young people does it affect and how
severely?

Step 3: Develop Advocacy Goals and Objectives

Your advocacy goals and objectives speak to the injustice or harm you want to end or the benefit you want
to achieve (goal) and the specific courses of action that must be taken by decision makers or stakeholders
to get there (objectives).

For instance, in the example above the goal would be to decrease sexual harassmentin public and private
spaces.

The objectives, however, would be to create and enforce stronger sexual harassment legislation, to have
more women in parliament, to increase gender sensitivity within the Employer’s Federation. There is
another objective - a cultural shift - but that is quite broad and might be difficult to enact without signifi-
cant widespread buy-in. However smaller changes such as legislation and training may eventually lead to




Your Advocacy Objective should be SMART:

 p— Specific - While advocacy goals may be general improvements that you would like to
see more broadly,advocacy objectives must focus on narrow, specificchanges that can
be achieved by a particular course of action by decision makers.

ﬁ

Ve

Achievable Nomatter howimportantyour objective, ifitis clear that thereis noway
the decision-maker will take the action you are requesting, it will not be a good use of
your time to pursue that course of action. Itisalsoimportant toanalyse the problemto
ensure that you're focusing on something that is a real problem and that your solution
istailoredto fit the “real” nature of the problem. Furthermore, make sure you and your
organisation have the capacity (both in terms of human and financial resources), in
terms of resources and expertise, to make a difference.

Measurable - Your objectives should lead to an impact that you can measure in some
way, either by the number of stakeholders reached, places a change has been imple-
mented, or the number of specific changes that have been made.

~00—00~ Time-bound  In order to ensure your objective is well-focused, well-resourced, and
~| thatyou continue to work efficiently toward achievement, you should have aconcrete

4 timeline for its successful completion. This will also help you work effectively with
—— project partners, donors, and other stakeholders.

AT THEEND OF STEP 3 YOU SHOULD BE ABLE TO ANSWER THE FOLLOWING QUESTIONS:

What exactly will | be doingin this advocacy project?
What national, regional, or international policy can | link to my project?
Is there any law or policy that needs to be changed to help me achieve my goal?
And am | equipped to undertake that advocacy. If not, who can | partner with?
What measurable impact am | looking to create?
Am I surel canget this done?
By when will | get this done?
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Step 4 : Identify Your Advocacy Targets

The next stepis toidentify which decision-makers can help you achieve your objectives. You will advocate
tothem along with stakeholders and allies who can help you push them.

Ae Direct Advocacy - Targets Decision Makers:

To decide which decision maker to target you must determine who is responsible for protecting women
from harassment. Often the ‘WHO’ exists at multiple overlapping levels.

Individual
Family
Community
A Local Government
\ National Government

Regional/International Government

USING THE EXAMPLE ABOVE:

The family is responsible for teaching gender roles that support or condemn harassment.
The community is responsible for condoning or allowing harassment.

Itis your decisionto determine who would be most effectivein creating the change youdesire.
Local and national governments would overlap in creating and enforcing laws and policies
around sexual harassment.

National governments, regional and international bodies have created conventions, declarations,
treaties and other documents pertaining to sexual harassment. Some, such as the International
Covenant on Economic Social and Cultural Rights, are legally binding.

In order to decide where you should target you work you should ask yourself two questions.

Who has the power to make the biggest, most sustainable change toward achieving
my objective?

Whoisthe most likely tolistento me and take action to make progress toward achieving
my objective?

Be Indirect Advocacy Targets (influentials and allies):

Though your primary advocacy targets will make the final decisions, their decisions are influenced by people
around them - who can influence them to act in favour of or against your objective.

Convincing influential people to support you - or at least not work against you is key. Influentials include
media, business persons, family members, public interest groups and other decision makers.



At the end of Step 4 you should be able to answer the following questions:

Who are the individual decision makers | could directly or indirectly target?

What individuals and organizations might influence my target and how?

How much power does my target have to make the change | want (low, medium or high)?
How willing is my target to make the change (low, medium high)?

What is the target’s relevant knowledge, experience or interest?

Step 5: Choose An Advocacy Technique

Advocacy techniques are myriad and can range from high level lobbying to fashion (artivism).
Below are six advocacy techniques you may wish to consider for your projects.

!, PublicEducation These techniques strengthen public knowledge and support your
issue. Examples include mobilising stakeholders, rallies and marches, developing and
disseminating Information Education and Communication material.

Media Advocacy  Thesetechniques also build public knowledge and support around
your issue through the use of traditional and new media. Examples include social media
posts, Twitter Spaces, online polls, Clubhouse discussions, TikTok Videos, writing press
releases, convening press conferences, interviews.

Lobbying = These techniques are useful for directly engaging high level policy and
decision-makers. Examplesinclude drafting policy statements and policy briefs, writing

position papers, writing Shadow reports, writing to decision makers, petitions, face to
face high level meetings.

Training = Thesetechniquesinvolve capacity development and sensitization with indi-
viduals and organizations who may influence your targets or are your targets. Examples
=. include capacity development sessions to offer abetter service to specificcommunities,
gender sensitivity training, free online training sessions via Zoom, training sessions
thatresultin professional development credits, training sessions with decision makers.

Artivism - These techniques involve the use of art and creative expression to fight for
o© justice. Examples of artvism include provocative street art and murals by artists such
\O as Banksy, photo series of Caribbean trans women through United Trans Creatives.

Personal/Self-Advocacy = These techniques involve advocating for issues related
to your own interests or needs. Personal advocacy can be a part of all the other tech-

O ; niques mentioned, butitisincluded here as aseparate technique becauseit caninclude
@: elements of storytelling and sharing one’s personal story in different forms. This can
be more intimate than some other techniques - and must be done with care - but can

be extremely powerful.

At the end of Step 5 you should be able to answer the following questions:

Which advocacy technique/s is/are best suited to my objectives?
Why are they better suited than another technique?
Isthere anyway | canintegrate this advocacy intowork my organizationis already doing?

DISCUSSION PROMPTS:

Is social media the best way to reach young people?

Are there any limits to social media advocacy?

What methods are best for reaching low-income youth or those with limited access
totechnology?




Step 6 : Identify Available Resources and Timelines

Resources refer to the things and people you will need to get your project done. It is essential that you
consider what resources you need and what resources you have before you start your project.

Some examples of resources:’

Monetary: including gifts,donations, and the budget provided by your organisation.

Human: including staff, volunteers, partners, and other engaged youth. Also, be
sure to consider their level of expertise and commitment to your projectin order
to determine how valuable they will be.

& (@

Connections: your or your organisation’s existing contacts with both direct and
indirect advocacy targets are an extremely important resource, as these relation
ships can be the foundation for achieving maximum impact.

'-za-
Do

Logistics: including access to office space, technology, supplies, libraries, Internet
databases, etc.

Time: though this may not seem like a direct tool for achieving your goal, time is
actually one of your most valuable resources. Every day you spend working on
this projectisadayyou cannot spend working on another valuable project; so, you
must use your time effectively.

&> &

* Lucci,”Youth Power!”

Developingatimelinerequires youto break your project downintoindividual tasks and assign those tasks
toindividualsonyour team;then assign clear mid-way checkin points and deadlines for executing your task.

AT THEEND OF STEP 6 YOU SHOULD BE ABLE TO ANSWER THE FOLLOWING QUESTIONS:

What resources do | have access to currently?

What resources could | access through partnership and with whom?
What resources will I still lack and how else can | get them?

Who might challenge my work and how will | respond?

What allies might | have overlooked and how could they benefit me?
What are my main tasks and by when should each be completed?

DISCUSSION PROMPTS:’

What networks do you belong to and how could they provide you with resources?
Which of the following organizations do you belong to, and how could that network
provide you with resources?

Service clubs
Professional groups
School and Alumni groups
Sports Teams

Advocacy networks

* These discussion prompts are inspired by the #OutLoudJa Advocacy Training Manual created by Equality For All Jamaica.




Step 7: Monitor and Evaluate Your Advocacy Activity

Monitoring and evaluating the progress of your advocacy activitiesis key to understand what isworking,
identify and address challenges, and maintain and improve effectiveness.

Monitoring and evaluation can occur at two levels.

1« Monitoring Progress and Assessing Your Strategies

Detailed record keeping is your best friend. For each of your activities you should have a
record of the date, the number of participants or the number of persons you reached, the
activities that were conducted, how your advocacy targets and stakeholders responded, the
challenges you encounters, your successes and your next steps. For social media advocacy,
some apps and websites have builtin monitors for your metrics- you cantell how many people
viewed your post,how many of them liked it, where they are located and their gender. Detailed
record keeping will let you know if you’re doing what you intended to do and whether or not
itisworking.

Monitoring and evaluationis an ongoing process soit'simportant to builditinto your overall
plan. Include periodic evaluations in your timelines - perhaps every two weeks or once a
month. During these evaluations, you can consult your records, assess your progress with
your partners, check in on the effectiveness of your strategy and approaches and make the
necessary changes. It is useful to have someone take lead on monitoring and evaluation,
especially since it will take place over the lifetime of the project or activity.

2e Monitoring and Evaluating the Overall Project

When monitoring the overall project, you will follow the steps above (monitoring and eval-
uating progress). However, you will be looking at the advocacy project as awhole- meaning

you will look at all the stages together. At this stage you are also assessing your project for
the purposes of future advocacy. The assessment report you create should be able to guide

otherswho may want to use your methodology by highlighting the pitfalls and successes and

recommendations for what could be done differently. Again, details are important so be sure

toinclude them. Your assessment will be shared with your partners,donors, and stakeholders

so be sure to use a style and format that is clear and easy to understand.

AT THEEND OF STEP 7 YOU SHOULD BE ABLE TO ANSWER THE FOLLOWING QUESTIONS:

What are the key outputs of my project e.g. number of meetings, number of
influentials reached, government commitments made etc.

What are the indicators of short-term success for particular activities?

What are the indicators of long-term progress towards the advocacy activity?
How will you identify and record challenges you encountered in each area?
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FHOMEWORIK: DEVELORING YOUR
INDIVIDUAL ADVOCACY PLAN

INSTRUCTIONS:

Using the Individual Advocacy Planning Sheet in Appendix 11 develop anindividual advocacy plan for
the project you would like to work on following the training.

Bring the planto share in the next session.

Key Resource:
The UNESCO Project Planner was designed to help youth-led organizations move from an idea to an
actionable project plan. It brings together information and additional resources that can make it easier

for you to design and implement a project. Some of the guiding questions and background information
can also help you in developing your Advocacy Project.



https://en.unesco.org/youth/toptips

APPENDIX

- MODULE 4 -




APRPPENDIX 1L

INDIVIDUAL ADVOCACY ACTIVITY PLANNING SHEET

PLANNING

Name

Community/Country

Advocacy Focus Area

Advocacy Project Title

Description of Advocacy Activity

Overall Goal of Advocacy Activity

Objectives of the Advocacy Activity
Remember your objectives should

be SMART:
Smart Achievable
Measurable Time-Bound

What advocacy techniqueswill you

use and why?

Lobbying; Media Personal Advocacy
Public Education Artivism

Training

Whoisyour primary advocacy target?

Who is your secondary advocacy
target?

What is your main advocacy
message - Elevator Message

Indicators - How you will measure
your activity’s success.

Mainstreaming gender - How you
will ensure persons of all genders are
meaningfully included.

28



Mainstreaming diversity - how you
willensure that personswhoare usually
excluded (men, boys, persons living
with disabilities, LGBT persons, rural
persons) are meaningfully included.

PLANNING

What resources will you need to
complete your activity and how will
you get them?

Money?

Devices such as smart phones and
tablets? Internet access?

Social media accounts?

Human resources such as graphic
designers, volunteers?

Skills?

Flipchart paper and markers?
Placards etc.

Maintasks, deadline,and responsible
person/s

What obstacles might youencounter
and how will you overcome them?

29
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BACKGROUND

The Caribbean Sheroes Initiative is a joint project of
UNESCO and the Institute for Gender and Development
Studies Regional Coordinating Office (IGDS-RCO) aimed
at producing knowledge and strengtheningskillsamong
young people to promote gender equality. The Initiative
alsohonours Civil Society Organizations that champion
women’s rights and gender equality.

This Initiativeis significant because the Caribbean region
continues to be affected by high rates of gender-based
violence wherein approximately oneinthree Caribbean
women will be a victim of gender-based violence in her
lifetime. Despite the ongoing work of individual activists
and organizations, social norms, political and economic
systems remain entrenched in patriarchy and historical
and colonial experiences which undermine the autonomy
and well-being of women, girls, and other gender and
sexual minorities.

In 2021 UNESCO and the IGDS launched a Caribbean
Sheroes Initiative Resource document that both cele-
brated Gender Equality Champions and collated their
wisdom, tools,and methods for advancing gender equality.

That knowledge is interwoven into this
manual as inspiration and best practice.



What is the Training Manual for Youth-led Organizations
on Gender Equality, Development and Advocacy?

The Training Manual for Youth-led Organizations on Gender Equality, Development and Advocacy is a five-session
interactive mentorship and training curriculum.

The curriculum targets activists between the ages of 18 and 30 that are involved in Civil Society Organizations
and/or youth-led organizations in the Caribbean. It builds key competencies to support and promote the United
Nations Sustainable Development Goal 5 whichis “Achieve Gender Equality and Empower All Women and Girls”.

Materialinthis curriculumisdrawn fromthe UNESCO Caribbean Sheroes Toolkit for Civil Society Organizations,
ongoingresearch in gender, and best practices used by leaders in advocacy.

Thecurriculumisdesigned with afocus oninteractivity, applicability, and clear monitoring and evaluation of growth
and learning. As such, modules contain appropriate assessment tasks, pedagogical support, and resource docu-
ments situated within a training schedule that builds from the first session to the last. Participants are provided
with multiple opportunities to undertake mock advocacy work as well as guidance for building strong regional
advocacy networks.

GOALS & OBJECTIVES

The Caribbean Sheroes Initiative seeks to highlight the work of individual women and women-led organizations
who have advanced gender equality in the Caribbean.

The Goals and Objectives of the Training Manual for Youth-led Organizations on Gender Equality, Development
and Advocacy are:
¢ To provide young advocates (aged 18-30) with basic knowledge about gender, gender mainstreaming, femininities

and masculinities, and advocacy so they are grounded in both the scholarship and practicum of advocacy.

® Toconnectyouth advocates sothey canjoinforcestojointly address common challenges and share best practices.

® To equip youth advocates with the tools and skills that are necessary to develop and effectively implement an
advocacy campaign.

® To create a space for youth advocates to define and develop advocacy campaigns that align with their interests
and the needs of their communities.



https://indd.adobe.com/view/7292fcd2-166a-4766-8b3a-d8d3f934317a
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PRE=-TRAINING ACTIVITY:
THIS IS ME WORKSHEET

TIME 30 Minutes

This Is Me Worksheet and Electronic Device.

RESOURCES OR
This Is Me Worksheet (Printed Copy) and Pen/Pencil.

By the end of the session participants should be able to:

Construct atimeline of their most formative and unexpected
LEARNING OUTCOMES life experiences.

Evaluate which parts of their life’s story will be useful for
personal advocacy.

INSIIR NI @S

Prior to the start of training, share the This Is Me worksheet in Appendix 1 with participants. Ask them
to set aside about 30 minutes where they will not be disturbed to work on the sheet. If it helps, they can

play music and create arelaxed atmosphere. The point of the exercise is for them to reflect on their life’s
experiences and to see how much they have accomplished and survived. Also, tounderstand the experiences
and encounters that have shaped them and how those personal experiences can be used in advocacy.

Ask participants to bring their This is Me worksheets to Session 1.




MODULE 5
SHOVWTIME! SHARING YOUR ADVOCACY PLAN

TIME 3 Hours

Individual Advocacy Plan Development Sheet

RESOURCES Crafting Your Advocacy Message
Participants will:
OBJECTIVES Select anissue of their choice linked to SDG 5

Develop anindividual advocacy plan

Share their plan with the group in a 3 minute ‘elevator pitch’
Get feedback from facilitators and larger group

THE JAMAICA WOMEN'S POLITICAL
CAUCUS ON ADVOCACY

There is an old saying “Many hands make light work”, and in fighting for the rights of women this is true.
We cannot be selfish with what we know and when we work together, we have a stronger platform for
advocacy. Draw on the experiences of those who have walked the journey before you instead of always

tryingtoreinvent the wheel. Make honesty and integrity your hallmark, and leave behind alegacy which
is strong and blemish-free.




5.4 ELEVATOR PITCH

The Elevator Pitch in Advocacy

Anelevator pitchis ashort persuasive speechthat sparksinterestinyou or your organization. It usually
is about 20-30 seconds long (the length of an elevator ride). It has to be short, punchy, and make the
personwant to hear more.”

As an advocate the elevator pitch should answer the questions:

What brings you to this work? (introduction)
What is the problem?

Who are you? What is your story?

What is your solution?

What are you asking for?

How does this benefit me?

*

“Elevator Speech.” Everyday Advocacy, May 8,2013

Activity: Developing Your Elevator Pitch
INSTRUCTIONS: In this module participants will develop an elevator pitch for their advocacy campaign.

Look back at your individual advocacy plan.
Use the Crafting Your Advocacy Message Guide to develop your elevator pitch.
Share the pitch with the group and receive feedback.

RESOURCE: Crafting Your Advocacy Message.

Sharing Your Advocacy Plan
INSTRUCTIONS:

Ask participants toshare the details of their advocacy plans using about 5 minutes each.
Prompt for areas where participants overlap or may wish to collaborate.
Encourage participants to offer feedback to each other.


https://www.ala.org/everyday-advocacy/speak-out/elevator-speech
https://nwmiarts.org/wp-content/uploads/2019/07/Crafting-Your-Advocacy-Message.pdf
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